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ABSTRACT 

The 111th Street School is successfully educating 
black students K-6 in inner-city Los Angeles. The key to the 
program's success is a form of organization designed to functionally 
support an ungraded system of learning centers devoted to attainment 
of specific educational objectives. Two Directories^ this for the 
classroom teacher and a separate volume for the principal ^ provide a 
complete pattern to follow in creating a similar structure within 
your own school environment. At 111th Street School teachers^ 
resource personnel^ and supporting aides and volunteers are organized 
into two units. The Early Childhood unit serves children who would 
normally be in K-3, The Upper Age group serves children who would 
^normally be in grades 4-6, Students are freely transferred between 
the units based on their abilities. The environment of the 111th 
Street School is dynamic. Frequent faculty workshops, team meetings, 
and staff development activities result in improved procedures for . 
managing the ungra^Ted^nstructional program and the general operation 
of the school, Ob jective- oriented hard work by students, staff, and 
parents has resulted in significant impro^vement in academic 
performance* (Author/JM) 
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I ho 1 I 1 ih Slivol School is succcssrully ciluciiliiiLi black sUuicnls from ^irudcs K-() in inncr-cily 
Los Aiiuclcs. The key lo the proiiram's success is a form of oriiani/alioii tlcsignccl to runciioiuilly 
support an unjzratlocl. system of Icarnini! centers devoted to attainment of specific educational 
objeclivos. Two Directories, this for the Classroom Teacher and a separate volume Tor the 
Principal, provide a compdcte ixiilern to follow in creatinu a similar structure within your own 
scliool envin)nment. 



To i;NI)h:KSKANl) the 1 I lih Sireet^School Proiiram: 

L Sca^u the rABLl: OK CON TI^N TS of this Directory lo see how the book is or^^ani/ed. 

2. Read carefully the BACKGROUND section of this Directory, 

3. Review briefly the (V\LI:NDAR section,' note Die key instructional events (in h(^ld face) and 
the support inu events. 

4. In Section 3 {SUPPORTINCi DOCUM 1-,N TS ) read the Sample of Teacher's IManninii C.uide: 
WortI Attack (paue 35 ). the 1 1 llh Street School Assessment Procedures (page 5 1 ). and 
Classroom Manauement (jviuc 58 ). 

5. Review briefly the Sample Instructional Setiuenccs for mathc/iiatics, reading, language, etc., 
beginning on page 63 to appreciate how the theoretical framework of \G\\ is applied in the 
school setlinu. 



To !M-,AN Your Own Version of the 111th Street School I'rogram: 

I. Work only with the month of September in your CALENDAR. b*or each event described 
there, read carefully the SUPPOR TINCi DOCUMliN TA'l'lON and relate these procedures to 
your own studen( population and environment. 
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2. Make a list oTUk' cliaiiiics in ymir insliiiclional proLirain thai vyouki be rciiuiivd to aJcipt a 
sij-ucluiv such as thai used in ilic 1 1 hh Street School. 

.V List the resources, (instructional materials, tests. e<.|ui]}nienl aides, sludenl teachers, vohm- 
teersl Ih.at would be necessary lo adopt such a proiirani, Rel'erence the Instruclional Organi- 
zation IMan (page S ). /Vssessnienl I'roccdures ( page .51 )anLl List of Instruclional Materials 
(page lO^n. ^ 

n 

4. List the subjects you wouIlI prelcr to have treated in stall workshops. 

I^irlieipate in stai't* discussions and incorporate the results of the above analysis -into an over- 
all school program plan. 

To IMP[d:MI{NT the New Program in Your (.'lassrcH)iii : 

L Annotate your own C'ALLNDAR to reflect ilccisions made in the overall school program 
plan. Note lluil the heavily prcjirinted t^irst months of the C'ALLNDAR providc-pat terns lor 
ytnir interpretatit)n in later nuniths. 

Work within your tean^ to oruani/e the Instructional Schedule (page ^) ) for the age grou]) 
you will be working witJi. 

3. Receive your ecjuijiiDCJiL jnatcjials, and sup{)hes ant) organize tJicji] into learning ccjUers as 
described in C'lassrooi^i Management (page S*6 )■, 

- 4, Participate- in Ihe StalY Developmenl- Workshops to learn the diagnostic-prescriptive process 
outlined in the Planning CJuide (page 35 ). 

5- Perl'orm the diagnostic testing, then begin the first three-week instructional cycle. 

6. Proceed witff eveiiis'as caleiuiared: participate in reviews with your tcam leader as scheduled. 
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CLASSROOM DIRECTORY 
ONl£ HUNDRED AND liLl£Vl?i\TH STREET SCHOOL 
TAIiLL OF CONTEN TS 



School Backgrouiul 

Overview Cicncr:il InlnrnKilion 
School Ori:ani/:ilion Chart 
()jicratio(j of llic 1 nsl ruclional System 
Instructional Model 
Team On^ani/alioii I^arly Childhood 
roam Oriiani/.alion Llppor Auc Cn'oups 
Sample Instructional Schedule- 
Sample Lesson IMan 
Three-Week Ihsulk lipnal Cycle 

CalpiKhir of Key Events 

Supporting and Sample Docunienls 
l^lannin!: 

11 1th Slreet School and ICil; 



rj. Instruction 

Classroom I:nvironment Ciuidelines 
Assessment to Procedures 
Classroom Skills Charts 
intensive Remediation l^rcscription ?^orm 
ClassrocMii Management 
Mathematics Instruction Sequence (Sample) 
Reading Instruction Sequence (Sample) 
Language Instructi(Mi Sequence (Sample 
* Study Skills Instruction Sec|ucnce (Sample ) 
Psychomotor Instruction Program 

AiTective Domain Program (Sample Objectives, Workshop 
Agenda, and Criterion MeasLU'c-Chcekiist) 
AiTective Domain Program (flealtli Objectives) 
Ahisic Program 

(.iifietl Prtigr:im , 

\! caching Schedule. i*or Aides 

"Tutoring Ciuidehnes r ^ 

Standards for Noon and Recess Playground 
" Homework PiilicV 
Consolidated List of Instructional Materials 

Parent Involvement 

Suggestions for Parents of Able Children 

Letter to Parents Regarding "rcacher-Parenl Conferences 

Parent (\)nlerence Interview Pointers 

Parent Ctinfcrenve Record of PupiPs Achievement 

At Home Learning A,divilies 

Projects ft)r Rapid Learners 

reaching /Xid'saiui Materials for ilome Use 




Sequential Development of^^lasic Reading Skiiis 
Teacher's Praver 



IIITH STREET SCHOOL 
OVERVIEW 



(il-NI-RAL INFORMAI ION 

The One lluiulrcd HIcvlmUIi Slivot' Hi-cmeiiUiry School is in Administrative Area 13 of the Los 
Angeles Unifietl School DislrieL Loealetl in the heart of the Blaek Coniniunicy of Watts, the 
selioc)l attracts visitors froni other schools and school districts throughout the nation. Visitors 
are JiUerested in obsei-ving the excellent instructional program and the enthusiastic cooperation 
of both children and parents of the largely disadvantaged community which the school serves. 

The jjustruelional [program at 1 1 1th Street School is completely ungraded, with teachers, 
resource jicfsonnel i^nd supporting aides and volunteers organized into two units. The Early 
(TiKlhotuI unit consists of four teams and serves children who would normally be in grades K«-3, . 
The Upper Age (iroup serves children who would normally be in grades 4-6, Students are freely 
transferred between the units based on their abilities. Thus it is not unusual to see a student two 
or even three years older than the other students in a small group working on the same objec- 
tive. Suulents may learn individually, or in small, class-si/,e or large groups, depending on their 
inciividual needs antl resources available. 

The environment of the 1 1 1th Street School is dynamic. Frequent faculty workshops, team 
meetings and stalT development activities result in improved procedures for managing the 
ungraded instructional program and the general operation of the school. The Scliool Organiza- 
tion Chart is shown below. The staff at the 1 1 llh Street School have supplemented and modified 
the basic instructional design as necessary to accomplish the objectives of the school and the 
Los Angeles Unified School District. Since 111th Street is a Title I school, they have received 
the support of fitle 1 administrative staff at Bimini Place Center on West 2nd Street in Los 
Angeles, and from the C'ompen.sij tory Education Activity Support Unit, Program Development. 

All visitors jre impressed by the attitude of the students at the 1 I Ith Street School. Adults are 
met with bright smiles and friendly greetings when they encounter students in the halls o^ 
yartl. The grounds and buildings are spotless largely because of student pride and assistance. 
M:iny of the boys participate in the Scouting and Cub activities of Troop 458 which is sponsored 
by the school. Parents also take pride in the 1 1 1th Street School and actively participate in the 
instructional program and overall school operation. Special classes are conducted to enhance 
the elTectiveness of parent volunteers. Many parents who desire to do so, become paid aides 
after they have completccL training and gained some experience. The Parent Advisory Council 
is also active in helping to set school policy and in solving problems requiring community 



support. 
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Ohjectivo-oricntcd Innxl work hy sUkIlmUs. sUilT uiul ixirontsiit this school has resulted in signi- 
ricaiU and sustained improvement in aeadeniie perfoi'inance. A report released in October, 1973, 
by Uie District indicates that Iho^ 1 1 1 Mi Street School is the only school in Aiva B to meet 
District Objectives at l*ive levels, both Tor inontlvto-month gains and Tor reduction Of the 
number of students in the lower t^wo qua/tiles. The system at 1 1 1th Street School works: The 
purpose of this directory is to provide a succinct summary of what happei)s in the classrooms 
there. A companion PRINCIPAL'S DIKIX'TOKY provides a similar summary of overall school 
operation. 
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DEMOGRAPHIC SUMMARY 



SCHOOL LOCATION: 1630 East 1 1 Itli Street, Los Angeles, California 90059 
' Telephone f 2 13) 564-2545 

POPULATION BY GRADE: K 1 2 3 4 5 6 . TOTAL 

10! 134 13! 127 142 126 133 894 

NUMBER ON AFDC; 849 = 95% 



ETHNIC BALANCE: 99,78% BLACK 



.22% MEXICAN-AMERICAN 
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C)1M'.RAT1(.)N OF 



INSTRUCnoNAL SVSTHM 



I he. proiirani iipcralos within Ihc'^lrLiLiurc o[ the hislruclicrnal Mudc*! cliaiiraninK^d below. The 
bi'Dadcsl gbjcclivcs ar-^ dLMivcd Ircuivlho 111th Slrccl School Philosophy ami the District 
achievcincfU i:oals stated earlier. A coinplete rani;e ofobjectives (Stop II on the rnod<^0 hawe 
been statetl in behavioral torms and comprise a continuum for the whole school population: 
Some ol" these statements are rellected in the Reading. Matheniaties, Study "Skills, and Affec- 
tive Domain sample le.ssuii plans prcjvided in (he classroom directory. The complete continuum 
is documented in the school files. 



'A critical pha.se of the prouram is the first three week.s of the school year. In this period, two 
major events occur diagnostic testing and stalT preparation. Children are maintained on a 
minimum day schedule and are tested lor both diifgnostic and achievement pretest purposes. 

Tests Used In Fir.st Three Weeks : . 



Kinderuarten 



ACUlliVHMl^Nr 
None 



DIAGNOSTIC 
Boehn^ Test of Basic Concept.s 



Early Childhood C;roup Cooperative Primary Test. 
(Grades 1-3) 



Reading-WisConsin Test of 
Reading Skills 

Reading-Croft-Comprehen.siou 
and Word Attack 



Upper Age Qroups 
(Grades 4-6} 



Coniprehcinsive Test of 
Basic Skills 



"^Mathematics-Diagnostic Tests 
accompanying Modern School 
Mathematics & Use 



Staff preparation includes workshops in which the niultiunit instructional process is organized. 
Ijasically tliere are four major steps: / 



1. Identification of Essential Skills Through Diagnostic I'esting. 

The analysis of test data (pliis the results of the Needs Assessment conducted earlier) enables . 
the two Unit.s (Early Childhood and Upper Age Group) to set up their overall program of 
instruction. For example, Reading was kfiow.n to be the top priority, but comprehension and 
word recognition were identftjied as key skill areas, A Jarge variety of materials were as.sembled 
to give the teachers (organized ii:rteams) the resources they needed. Diagnostic test results " 
help the Units begin instruction at an appropriate level for each child. The results are not 
used for student grouping for instruction or to set up ''tracks" however. Children who were 
formerly in Grades 1-3 are assigned to the Early Childhood Unit and children who were in 
Grades 4-6 are assigned to the Upper Ago Group Unit. The Unit organizations showing the 
allocation of teachers and resource personnel to teams are shown in the'following pages. 
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1.1 ITH STREET SCHOOI^ 
INSTRUCTIOf^A^tpDEL 



(. 



SLT EDUCATION All OBJI'CTI VLS'FOR iHii S I'UDlrNT 
POPULATION OF THI: BUILDING tO ATTAIN AFrHR A 
YHAR AND LONGLR 

' I 



IDIiNTlFY A RANCH OPOBJHCTIVliS THAT MAY Bl£ 
ATTAINABLi: FOR SUBGROUPS 01' Till; STUDFNT 
POPULATION ' 



5Z 



ASSl':SS LACH ST&KNT IN TIIL SUBGROUPS 
RFLATIVE TO TIIH QBJI:CTIVES IDFNTJFIliD 



Ill 



5Z 



i SHT SPFCIFIC INST5<UCTI0NAL OBJi:n IVFS FOR LACH 
CHILD TO ATTAIN OVLR A SHORT PLRIOD OF TIML 



iV 
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■ PLAN AND IMPLEMLNT AN INSTRUCTIONAL PROGRAM 


^ IN TERMS OF:- 




A. 


ACTIVITIES 




1. LEARNER 




ITBrACHER 


B, 


MATERIALS AND MEDIA 


C; 


f IME. SPACE.,EOUIPMHNT 

. ■ V 



5Z 



ASSESS STUDENTS FOR ATTAINMENT OF INITIAL 
OBJECTIVES AND FOR SETTING THE NEXT SET > 
OF INSTRUCTIONAL OBJECTIVES 



VI 



OBJECTIVES 

NOT 
ATTAINED 



52 



OBJECTIVES 
ATTAINED 



REEVALUATE THE 
STUDENT'S CHARACTERISTICS 



IE 



LMPLEMENT NEXT > 
SEQUENCE IN PROGRAM 



FEEDBACK LOOP 



'2. AssesstiieiU of Individuiil Perrornuince. 

Ciivcn the initial cliiignoslic test results, Units organize thaniselves .into Tennis of teiiehcrs that 
are-prepared to teach a given level of per forniaiiee. All Teams teach the same subjects, „but at 
dilTerent skill levels within the subject. (See the sample Instructional Schedule for the Early 
Childhood Unit.) Children are then assigned to Teams where assessment takes place through 
the use of paper-and-pencil tests or teacher observation/At this point the teachers are assessing 
individual performance against preselected, behaviorally stated objectives for the skili level 
identified through diagnostic testing. 

In point of time, this activity may begin in th j first week of October and is the first event in « 
the three week cycle of instruction displayell graphically in the fold-out chart. 



3. Identification of Appropriate Teaching/Learning Activities. - • 

This activity, is essentially lesson planning, but the multi-unit structure: the availability of 
objectives and the assessment activities^give the teachers precise information on which to 
base assignments. Each teacher mayXgive instruction in class-size or small .groups, depending 
on the number of students who need^t^ acquire a given skill. (In soni.e cases, several teachers 
combine their students to form a larg^igroup to hear a speaker, see a film or attend a" special 
event.) . , • ' ., 

The small group activities are organized as 'Learning Centers for six to eight students. A 
Learning Center is set up to teach a specific skill. Skill Boxes have been prepared which con- 
tain instructional materials matched with specific behavioral objectives. The Boxes are stored 
in containers next to the table and chairs which comprise a Learning Center. An important 
part pf classroom management is obtaining student cooperation in getting materials out and 
putting them away at the beginning and end pf each Time Block (class period). A sample 
Worksheet for Center Planning is included here; more details on classroom management are 
given later in this directory. . „ 

4. Evaluation of Stud'ent Progress . ^ 

You will note that in the' three week instructional cycle, reassessment actually begins early in 
the third week, This consists-of post-testing using available or teacher-made Critenion- 
referenced .instruments. Classroom S^kills Charts are used to record each student's perfomiance 
against the group of objectives comprising- a given level of attainment in a subject (see page 
53 for a sample). C^nce the records are updated, cacli student's needs are evident and new 
groups are assigned within each team to teacli the specific skills that are required. If a student, 
luis made substantial progress (or is in need of intensive" remediation ) he may be assigned to'a 
new team for the^next cycle. 

The m'echanics'of this dre made siii^ple in the reading program where the Wisconsin Design is 
used. All ol' the Word Attack skills are listed on the edge of a single student card, with a cir- 
cular hole.^by eajch skill statement, next to the edge; When a studeTit masteTs tliat skill, the 
' circle is cut through to the edge, leaving an' open notch. In a team meeting, a knitting needle 
is passed through a stack of cards, through tjie holes indicating one skill. When the needle is 

raised, some cards fall off: these are students who have learned the material and whose cards 

■J . . 

w.cre notched. The cards still on the needle identify students who need further instruction. 
■ They are assigned to a team member vho is set up to teach the skill. 



The 1 1 Itli Street program is cunccntraled on achieveiiKMU olHxisic skills in reading and nialhe- 
niatics. These are the lop priorities of the school and the table below indicates how well these 
major objectives are being attained. Die oilier siilijccts are not neglected, however, with social 
studies, art, science, etc.. treated in a 'liomc room" Time Block, in (his period, the teacher ha 
the same group of students all year and makes sure all students are given the opportunity to 
learn these important subjects. 

"InThe CALHNDAR section that follows, you will note that each lM*iday, there are Affective 
,-Domain activities in alf classes for all time blocks, 'i'his is at present an experimental program 
in which behavioral objectives are being developed, strategies and techniques tested, and assess- 
ments made for future improvement. The teachers have been given a great deal of flexibility in 
using innovative techniques to improve ,student attitude, including use of 'games, simulations, 
role playing and multi-media pre.sentation.s. This is done with an emphasis o\i reading and 
mathematics content, however, to retain the priorities of the overall program\The goal is to 
derive successful techniques that can be applied throughout the weekly schedule. Be assured 
that concern for student self-respect, good attendance;, and attitude toward the school and 
community is not just a Friday event at 1 1 1th Street School. 

LOS ANGELES CITY UNIFIED SCHOOL DISTRICT 
RESEARCH AND EVALUATION BRANCH AT EiMERSON MANOR ' 
ESEA TITLE I TEST RESULTS FOR 1972-73 

NATIONAL QUARTILES . 
NO. PUPILS GRADE EQUIVALENT DIFF. % BELOW Ql % BELOW Q 2 
niTHSTRERT (POST) PRE POST DIFF GOAL PRE POST — PRE -POST - 

READING 



i ' 


A 




114 




1.8 • 








20% 




45%* 


2 


A 




130 


1.7 


2.8 


1,1 


1.0 


227c 


16% 


70% 


55%* 


3 


B 




122 


2.4 , 


3.5 


1,1 


1.0 


32% 


33% 


64% 


56%* 


• 4 


M 




99 


3.4 


4.1 


0.7 


0,7 


327o 


33%. 


85% 


66%* 


5 


M 




86 


3.4 


4.7 


1.3 


0.7 


69% 


42% 


94% 


79%* 


6 


M 




106 


4.5 


4.9 


0.4 


0.7 


51% 


52% 


86% 


81% 












ARITHMETIC 












3 


B 




96 


2.2 


■ 4.0 


i.8 


0.7 


67% 


16% 


86% 


41%* 


4 


M 




95 


3.0 


3.9 


0.9 


0.7 


75% 


52%' 


91% 


83% 


5. 


M 




80 


?.5 


4.3 


0.8 


0.7 


71% 


58% 


89% 


85% 


6 


M 


\ 


106 


4.. 8 


5.4 


0.6 


0.7 


54% 


50% 


88% 


84% 



Grades \-3 used the Ccoperative Primary Test 

Grades 4-6 used the Comprehensive Test of Basic Skills 

\ 



*GROLnPS MEETING LOC'AL OBJECTIVES CONCERNING PRRCENTS BELOW SECOND QUARTILE 
ON NATIONAL NORMS \ 

**(A = ALL UNMATCHED PUPILS; B = UNMATCHED READING & MATCHED MATH: M = MATCHED 
. (PRE WITH POST) SCORES) 



1 1 rrn STRi^m SCHOOL 

MULTI UNi r INSTRUCTIONAL ORGANIZATION PLAN 



EARLY CHILDHOOD EDUCATION UNIT 
Personnel 

Dr. LovcJij P. Flounio)', Priiicip:!) 
Joyce S, Cooper 



UPPER AGE GROUP UNIT 



Unit Le;ni cr 
Coordinator 
Tejchcrs 



Resources 
Reading 

Math 



L. Br:icilcy 
I''. iJrovvn 
M. Bet/ 
V. Hale 
K. Clejnons 
O. Cook 
L. Gates 
n. Newman 
S. Wjjliajns 
NL Janssen 

.1. Craft 
D. Melton 
J Gilchrist 



Psychomotor W, KiinheH 
Music T. I'it/.^erald 

Librarv J. C()hn 



Educational Aides 



A, Arh'ne 
R. Mereditii 
L. McCh'nton 
O. Sniitli 
G. Martin 
L. Alston 



Parent Volunteers 
Structural Design 



Tea in A 

Cook 

Newman 

Clemons 

Ciates 

Team B 
Bowers 
VVri/^ht 
Marks 



N. Devncjux 
J. McMillan 

H. Bovvers 
C. Writiin 
W. Marks 

B. Bradley 
M. Olson 

I. . Williams 
J. Sams 

C. Owe' 

r iia\ 



M. Machahie 
Ms. Sherman 
Ms. Moteii 
F. Bunkley. 
Ms. Miller 



Team A' 
S. Williams 
M. Janssen 
Devcreanx 
McMillan 

Team B' 

Sams 

Bradley 

Williams 

Owens 

01 sen 



Unit Meetings 

All teams- Monday and Thursday 
2:10-3.00 



Person iiel 
Unit Leader 
Consultant 
Teachers 



Daiiiei R. Liwson, Vice-Principal 
(;. O'Neal 

\\ Chatmai M. Jenkins 

il.J)av.is i". Lee 

L. MarsJ)a>J G. WiiJiam.s 

L. McNeal J. Biddle 

W. Bates G. Hstes 



R^*sources 

Reading J. Thomas 
.A.J. ph 

. Niath L, Wiiiiams 

Ps>'ch()m()ic>r W. Kimbell 

Music T. i-'lt/.gerald 

Library . J. Cohn 



Educational Aides 



L. Donahue 
L. Matthews 
V. Hill- 



A. J oil n son 

D. Mo land - 

E. Stuckey 



Structural Design 

4th Grade 
5th Grade 
6th Grade 
Pupils 

Teams 

C: Chatman 
Jenkins 
Davis 

Unit Meetings 
Team C 
TeamC' :- 
Team D 



Team C 
2 teachers 
1 teacher 
1 teacher 
•145 ' 



Team C 

1 teacher 

2 teachers 
1 teacher 
145 



Team D 
1 teacher 

1 teacher 

2 teachers^ 
145 



: Lee 
MarshaJJ 
G, Williams 
McNeal 

Monday 

Wednesday 

Thursday 



D: 



Biddle 

Bates 

Estes 
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AepsiiHjx pui? A(?piioi/\| 
sIhh)031/\j uiroj_ 



o 
o 




Uosource Materials 
Worksheet for Center Flanniim 



Toxls: 



of J 



f 



SupplenientLiry Fox is: 



r 7/ 



^^^^ y^y(rf/ 

p. 30 



"rapes. I'iln^slrips. Reeortliniis 



ClaiiK 



/ •^ . - T/o// (^j4M^ 



Others 

OBs/S'Cr^y^ Tt> ^//o\^ 
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Calendar of Key Events 
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September 




week 



week 



m 



Staff Meeting (Mon. 


or Tues. ), Princi- 


pal will 


• 


Discuss school 




organization 


• 


Introtiuce n^w 




staff 


• 


Issue teacher 




kits 




Oiscuss goals 




and objectives 




for staff 




development 




Achievenaent 




data 


• 


Attendance ^ 




procedures 


• 


Guidance 




activities 



ERIC 



First Day of School 
(Student Free) 

Principal is hostess 
for lunch 

Teachers Organize 
Classrooms in 
Afternoon 

Review Learning En- 
vironment Guide- 
lines (page 49 ) 

Review (GE Planning 
Guide for Teach- 
ers (page 35 ) 

Review Development 
of Basic Reading 
• Skills (page A 1 ) 

Review 1 1 1th St. 
School Assess- 
ment Procedures 
(page 51) 



w 



w 



First Day for 

Students * - 

Minimum Day for 
Students 

Mornings: Diagnostic ^ 
Testing Proce- 
dures: 

• Select proper 
test 

• Make sure 
materials are 
available 

• Administer test 
to srriall groups 

• Make sure that 
program stu- 
dents do not 
feel threatened 
by the test (no 
''pass"pr 
"fail") 

-L3 ^ 



th 



th f 

Minimum Day for Students 



Mornings: Diagnostic Testing 
■Afternoons: Staff Development 




Plan for Classroom Learning 
. Centers (see page 58 )' 
Reading Sample (see page 89 ) 
Mathematics Sa'mple (see page 63) 
Study Skills Sample 
(see page 118) 




Classroom Leaning Centers: 

• Permit the mdst effective use of - 
aides and parent volunteers 

• Require a great deal of teacher 
planning 

• Are integral to the IGE technique 



week 




III 



Obtain or pro pan? 
" Classroom Skills 
Chart (see page 
53 for samples) 

Cliiisroom Skills 
Churls: 

• Basic maiui(n? 
' iiKMit Tool foi 

IGE 

• Htnroid of tin? 
GUI KMit skill 
nidSltM y of - 
t.'acli siutkMil 

• Basis foi 
iissi(}nnuM)t of 

SlUlltMltS to 

learninrj 

CtMUt.M s 



Plan Field Trips for 
Semester. Piiiici- 
pal htis list of 
field trif) options 



w 

Decorate Classroom 

See pa()e 4*8, for 
classroom decora- 
tion idea (teachers 

prayer) 



th 



f 



Classroom Learning Centers: 

• " Groups of tables and chairs for 6-8 

students 

• Concentration of materials to teach 
a specific skill * 

• May be rearranged between 3-week 
cycles to meet new diagnosed needs 

• Comfjiements class- si/e or larger 
groups 



special note 



Throughout the third and fourth weeks of September the following activities take place each day: 




Mornings: Diagnostic Testing— Including Psychomotor for Early Childhood 




" , Minimum Day for Students 

The minimum day permits the teachers to organize for effective instruction in the afternoon. 
Teachers must 'le ready wheti the first cycle of IGE begins. 




Afternoons: Staff Development, Team Organization, Workshops 




Plan Instruction for Learning Centers 



week 




III 

Meeting of Instruc- 
tional Improve- 
ment Committee 
(IIC) to develop 
plan of activities 
and objectives foi 
school year. The 
I IC will meet each 
Friday to rej)ort 
progress and im- 
plement fiew 
projects. 



ERIC 



t 



Advisory Board 
review and 
approval of 
recommendatiofis 
of Cafeteria 
Committee. 



w 

Review standards for 
noon and recess 
playground (see . 
(Dage 1 65 ). Each 
teacher has 
responsibility to 
enforce play- 
ground standards. 
Community aides 
also assist. Api^eals 
are made to the 
school spirit and 
self pride of the 
students to main- 
tain strict stand- 
ards of conduct. 



14 



th 



f 



Planning for Learning Centers must be 
continuous throughout the school year. 
This is a maj.or part of the teachers' 
responsibilities at 1 11 th Street School. 
Time is made available for this purpose 
at the end of the 3-week cycle. Follow 
the patterns (provided in this Directory. 



October 






Review Psychomotor Program, see page 127 for 
overview and sample activities. 



Start of PTA Member 
ship Drive (1 st — 
19th of Oct.) 

Use of Aides: 

• Team with 
■ ' tea'cher 

• 50% of time 
actively spent 
with children 

• Plan together 
every Monday 
afternoon 

• Must know 
your plan in 

' detail 

• See page 
for samf)le 
schedule 



Health Program 
presentation. by 
school nurse. 



The Psychomotor Program at 1 11 th St. 
School includes special behavioral 
objectives for six stages: 

• Gross motor 

• Motor-perceptual 

• Perceptual-motor 

• Perceptual 

- • Perceptual-conceptual 

• Conceptual 

The samples provided in this Directory 
provide a basis for the. teacher to 
develop her own objectives and skills 
charts for her program. 



th 



Regular School Diay 

Start Firsc 3-week 
Cycle (Early 
Childhood) 

Identify all lowest 
quartile students 
for Intensive 
Remediation Pre- 
scriptions {see 
page 57 for 
form). After the 
lowest quartile 
students have 
been identified, 
a variety of tech- 
niques are tried 
for each studant. 
^Progress is moni- 
tored on thp tdrm. 



Teacher Planning 
Conferences to 
implement Stuli 
Bill 



week 




m 

Review Music 
Program for 
1973-74 {see 
page 1 56 for 
'outline). 

Emphasis is. 
placed on the 
development of 
pride and patriot- 
ism, with empha- 
sis on the accomp- 
lishments of Black-* 
Americans. Teach- 
ers npust check 
with the music 
teacher to ensure 
' proper articulation, 
. with the music * 
program. 



t 



Draw Audio-Visual 
Equipment from 
Resource Center. 



w 

Draw Textbooks and 
Supportive Mate- 
rials for Students. 



th 



f 



Draw Textbooks and 
Supportive 
Materials. 



Instructional Im- 
provement 
Committee.meeting. 



CTBS Testing, Upper Age Group (Ages 10, 11, 12) 



The 1 1 1th Street School has an Instruc- , 
tional Retrieval Center adjacent to the 
school library. During the summer 
■ materials and equipment are blored in 
the center. )t is the individual teacher's 
responsibility to draw the necossary 
equipment and materials from the 
center for her instructional program. 
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The.California Pest of Basic Skills (CTBS) is 
' the basis for the development of evalua- 
tion data for the school, the district, and 
the state. It is important that these tests 
be administered to the maximum 
number of students possible and that 
the proper test conditions are main- 
tained. Teachers should review the - 
CTBS proced'jres to ensure that-tfiey 
are fulfilling ir responsibilities in 
this area. 



Saturday 

PTA "Action Bowl Football Game 
(attended by 12 boys from 11 1,th 
Street School, 



week 




\^eek 




m 



t 



w 



th 



CTBS Testing, Upper Age Group, and First Grade Placement Testing (State Mandated) 



Orientation Work* 
shop— Education 
Aides. Subjects 
include: 

• Objectives of 
11 1th Street 

SchooJ 



• Proper use of 
equipment 

• Records 
maintenance 

• Student con- 
trol and 
relationships 

Paronts aflso 
citttjnd iriiining 
sessions to cjualify 
as cfassroom 
volunteers. 



m 



VETERANS DAY 



wiick 
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Dctober 



t 



m 

Start 3- week Cycle 
Upper Age Group 



Post Assessment of 
Objectives, Team 
A (Early Child- 
hood). See 
page 51 for 
procedures. , 
iVleetincj of Parents j 

Advisory Counci!. 
Start IGE Cycle One. 
3-week Cycle for 
Upper Age Group 
(Ages 10, 11, 12) 
IGE. 
Learning Center 

Schedule Sample 
Set 7 to Center 1 
Empty Ceuter" 2 
Set 2 to Cen tei 3 
Set 3 to Center 4 
Set 4 10 Center 5 
Set 5 to Corner 6 
Set b to CrMitfir 7 
(r'^e page 58 I 
.^.J 



1 1 is the teacher's 
responsiibility to 
unsure iheit the 
lest environment 
gives every student 
an opportunity to 

— do-h jsJl)osUo:.i_this_ 
rmportant test. 



w 

Post Assessment of 
Objectives, Team 
B (Early Child- 
hood). 

Parent In-Service. 

Teachers meet with 
parents at joint 
in-service. 

Rotate Sets in Home 
Room "Learning 
Centers. Sets are 
rotated in home 
room centers; sets in 
reading and math 
may or may not 
- rotate, depending 
on the needs of 
the sUidents. 



Send letters to 
parents re: 

High 
Articulation 
Program. 

Start Parent In- 

Service-Training 

Parents receive 
much the same 
training as paid 
aides. Many 
parents who de- 
sire to do so, go 
on to become paid 
educational aides 
at 111th Street, 
School. 



th 



Start second IGE 
cycle (Early 
Childhood). 



Rotate Sets in Lfsarning Centers 



One teacher at 1 1 1 
Street has all of 
her students put 
their heads on the 
table and "get 
themselves 
together" when " 
they return from 
noon recess.^Af ter 
5 minutes they 

• ' are settled down, 
refreshed, and 
ready to go to 
work at their 
Learning Centers. 



Kick-off Meeting of 
Student Council 
\(Cofiducted by 

PTA M(^eifng.The PTA 
providesSn oppor- 
lunity for clif ect 
involvement bys 
parents who can- 
not otherwise'^ 
participate in the 
school program. 
Teachers should 
encourage alt 
parents to join. 



Parent tn-Service. 

Typical Home Room 
Learning Centers 
for one class: 
r Study Skills 
follow-up 

2. Handwriting 

3. Language 

- (verb usage) 
'\ 4. Spjelling 
^5^ Language 
"^{capitalization} 

6. Writing <sen- 
tence^structure) 

7. Poetry i^nting 
16 limericks) 



Post Assessment of 
Objectives, Teams 
A' & B' (Early 
Childhood). 

Rotate Sets in Home 
Room Learning. 
Centers. 

1973 Racial and 
Ethnic Survey 
Due. 

ParerTts Meeting for 
Jr. High Articula- 
tion Program. 

Parent In-Service. 



th 



1 



Instructional 
Improvement 
Committee 
meeting. 



End of 3-week Cycle 
(Early Childhood). 

Re cycle Early Child- 
hood Instruction 
on the Basis of 
Objectives 
Obtained. 

Successful students 

move ahead. 
Unsuccessful students 

start remedial 

instruction. 

Affective Domain 
Activities. See 
page 1 38for sample 
objectives and staff 
iJevelopment activi- 
ties in this experi- 
inental progi am. 

Instructional Im- 
provement Coin- 
mi tlee meeting. 



f 



november 



week 




m 



t 



w 



Rotate Student 
Groups in 
Learning Centers, 

Rotation of sets in 
Learning Centers 
is continuous 
throughout the 
school year. This 
procedure provides 
for most effective 
use of teachers, 
aides, and mate- 
rials to. optimize 
studerit learning. 
See page 58 for^ 
example of how 
one teacher ro;^, - 
tates sets'of stu- 
derit? through her 
learning centers. 




Some teacliers will be 
selected to teach 
gifted students. 
See page 1 59 for 
sample of Black 
History for the 
gifted. 



Affective Domain 
Activities. These 
are non-standard, 
teacher designed 
programs for 
Block 4 ( 2:10- 
3:00 p.m.) empha- 
sizing motivational 
approaches to a 
variety of subject 
matter. 

Instructional 
Improvement 
Committee 
meeting. 



week 




m 

Team C Assessments 
(Upper Age v 
Group). 



t 



Student Councif 
meeting" 



w 

rTeam C Assessments 
(Upper Age 
Group). 

DistriSt meeting for 
, parent volunteers. 



th 



IGE Workshop for Teachers in Jordan Complex at 
111th Street School 



I 




Team D Assessments 
(Upper Age 
Group), 

End First 3-week 
Cycle IGE (Upper 
Age Group). 



Affective Domain 
Activities. 



PTA Membership Drive 



ERIC 



Team Assessments are conducted by all of the teachers 
assigned to an instructional team, supported by resource 
personnel as necessary. Each student^ assigned to the team 
is evaluated on the basis of objective 'test results as 
recorded on Classroom Skills Charts. In the case of 
reading and'math. Skills Cards are sorted by a mechanical 
process, described on page 51 . Students are assigned to 
team teachers, based on student need^ to accomplish 
specific skills during the next cycle. Teachers will typically 
change skills or change students at the end of each cycle. 
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Start of United' 
Crusade Drive 
(Chairperson, 
Mrs, Kraft}. 

Instructional 
Improvement , 
Committee 
meeting. 




week 



Start Second SGE 
Cycle (Upper Age 
Group), 

Reading Comprehen- 
sion Workshop for 
Upper Age Group 
Staff. 

Boys Assembly for • 
^Scouting Lilera- 

TuacficMS Plan Class 
Acttvilies dn(\ 
Learnrny CoiUlm s 
for Now Cyclt? 
{st?i.' sample 

.. planniiH) sfn'ul, 
pacjij 59).. 



m 

Teams A & A' Assess- 
ments (Eai^ly 
Childhood). 

Reading Comprehen- 
sion Workshop 
(Observation and 
Practice) for Upper 
''Age Group Teams. 



Student Council 
Meeting. 

Parents and Boys 
School Night for 
Scouting. 

Ensure that tutors 
(aides, volunteers, 
students) are per- 
forming correctly. 
Have them read 
gLiidelines and 
complete self- 
assessment cfieck- 
list (see page 1 62 ) 



t 



Teams B & B' Assess- 
ments (Early 
. Childhood). 

;fTutor Training. 

Student Council 
meeting. 

Pdi i^.b Advisory 
Co^mcil meeting. 



Tutors should: 



Be prepared in 
advance 

• Be on time 

• Set a good 
example 

• FoIIovn) 
procedures 

• Praise tutor 
for effort 

Tutor training is 
conducted every 
Tuesday. 



w 

Parent In-Servics, 
Funii Raising Movie, 
. PTA-Studen't Body. 
This is a prime 
source of funds 
for Culmination 
Week activities. 
Encourage 
" attendance. 



1 


RTA Membership Drive 









Teacher Observations Conducted by Principal 




Paient In-Service. 

Make,.seasohal 
decorations for 
classroom. 

Typical Reading 
Learning Centers 
for one classroom: 
Listening 
center 

2. Vowels 

3. Dolch word 
game 

4. Compjche.nsjpn 

5. Basal texts 

6. Basal texts 

7. Work Sheet 
follow-up 



th 



Affective Domain 
Activities. 

Instructional 
Imp rove men t. 
Committee ■ 
meeting. 



f 



Thanksgiving Holidays 



week 



m 

Team C Assessment 
(Upper Age Group). 

Rearming Comprehen- 
sion Workshop ' 
(Upper Age Group)", 



t 



ERIC 



Start Third IGE \ 
Cycle iEarlyV 
Childhood L \ 

Staff Development 
Workshop-Affey^ 
tive measures for\ 
evaluating \^ 
objectives. 

Tutor Training, 

Student Council 
moetint], 



W 

Team C* Assessment 
(Upper Age Groiipl. 

Individually Guided 
Motivation Con- 
ference—principal, 
four reading teach- 
ers, and one 
counselor, sponsor- 
ed by Wisconsin 
R&D Center, in 
\ Los Angeles. 

parent In-Service. 

\ 



• 1 8'^ 




th 



Parent In-Service. 

Complete Staff 
Development 
Questionnaire. 



Affective Domain 
Activities. 

Instructional 
improvement 
Committee 
meeting. 



If 




deceiiiber 



week 




Start 3rd 3-week IGE 
Cycle (Upper Age 
Gro.up). 

Reading Comprehen- 
sion Workshop- 
Early Childhood 
Group.. 



Student Council 
meeting. 

Education Aide 
In-Service. 

Aidq training may be 
conducted by 
teachers or by the 
District Educa- 
tional Aides 
Director. 

^Tutor Training. 



* w 

Post-Observation 
, Teacher Confer- 
ences—evaluation 
8i recommend- 
ations for change 
(Stull Bill) 



th 



f 



Affective Domafn 
Activities. 

Instructionat 
Improvement 
Committee t 
meeting. 



week 




m 

Reading Comprehen- 
sion Workshop- 
Upper Age Group 
Teams. 



t 



Teams A & A' Assess- 
ments (Early 
Childhood). 

Student Council 
meeting. C' 

Parents Advisory 
Council. 



Christmas Program' 



Assembly. 




Teams B & B' Assess- 
ments (Early 
Childhood). 

Parent hv Service. , 

Christmas Program 
Assembly. 



th 



f; 



Parent In-Service. 



Affective Domain 
Activities. 

Instructional 
Improvement 
Committee 
meeting. . 



week 



week 




m 

Reading Comprehen- 
sion Workshop- 
Early Childhood 
Teams. 



m 



Tutor Training. 

Student Council 
meeting. 




t 



w 



th 



f 



CHRISTMAS HOLIDAYS 




week 

c 



m 



ERIC 



cember 



t 



w 



th 



f 



CHRISTMAS HOLIDAYS 
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January 



week 




t 



CHRISTMAS HOLIDAYS 




w 

School Starts. 

Early Childhood 
Workshop— Cqmp- 
ret^unsion Skids 

Parent In-Service. 



th 



Parent In-Service. 



Start Fourth IGE 
Cycle (Early 
Childhood). 

Affective Domain 
Activities. 

Instructional 
Improvement 
Comniittiie (IIC) 
meeting. 




week 




in 

IGE Assessment 
(Upper Age 
Group) Team C. 

Reading Comprehen- 
sion Workshop- 
Upper Age Group 
Teams. ^ 



t 

Individually Guided 
Motivation Work- 
shop for Early 
Childhood Teams. 

This is presented . 
by school personnel 
based on what was 
(earnedvat Nov. 
L,A, meeting. 

Tutor Training. 

Student Council ^ 
Meeting 



w 

IGE Assessments 
(Upper Age 
Group) Team C\ 

Early Childhood 
Workshop— Comp-' 
rehension Skills 

Parent In-Service. 



th 



f 



IGE Assessment 
(Upper Age 
Group) Team D. 

Parent In-?' ice. 



Affective Domain 
Activities. 

Instructional 
Improvement 
Committee 
meetiny^ 



erIc 



21; 



week 




week 




m 

Start 4th IGE Cyclu 
(Upper Age Group}. 

Dr. Martin Luther 
King Program. 

Comprehension 
Workshop (Early 
Childhood Teams). 



week 




ERLC 



Plan for ParL^nt 
Conferences. Sou 
pages 1 76- 179 for 
material. 



i 



Iruiiviclually Guided 
Motivation 'Work- 
shop (Upper Age 
Group Teams). 

StLiclunt Council 
meeting. 

ParcMits Advisory 
Council, 

Tutor Training. 



w 

Early Childhood 
WoVks)iop-Comp 
rehenslon Skills- 
Parent In-Service 



th 



< J 



m 



Staff Development- 
Creative Reading 
Skills (Internal 
Workshop), 

Student Council 
meeting. 

Tutor Training, 



'A 



t 



Tutor Training. 
Staff Meeting 



w 

Early Childhood 
Workshop -Cornp- 
rejknsion Skills 

Parent In-Service 



. w 

Early Childhood 
Workshop— Comp- 
rehension Skills 



Parent In-Service. 



f 



Affective Domain 
Activities. 

lie meeting. 



th 



Teams A & A' Assess- 
ment (Early 
Childhood}. 

Parent In-Service. 



th 



Tftams 3 & B' Assess- 
ment (Early 
Childhood). 

Affective Domain 
Activities. 

!IC meeting— summer 
school program 
outline. 



i 



•AffiBCtive Domain 
/^ctivities. 

End of First \, 
■ y Semester. 



MidtermiAssessment: Classroom Teachers and Advisors Administer.Criterion-refereaced Tests' for Semester* 



J 



Reading and Math Specialists Review all Materials and Recommend Replacement, if Necessary. \^ 




Parent Conferences (see page 176) 



January 



Student Council 
meeting. 





february 




m 


t 


w 


th 




Student Free Day. 


Start 5th IGE Cycle 


^Staff Development^ 




Affective Do'main 


Start Second Semester. 


(Upper Age Group). 


Interpretive 




Activities. 


Jordan Complex 


Start 5th IGE Cycle 


Reading Skills 






meeting, Jordan 


(Early Childhood). 








High School. 









Boy Scouts Week: Scoutmaster Mr. Erby, and over 50 Sc'Outs and Cubs of Troop 578 participate 



Staff works on organi- 
zation of teams 
and materials to 
"fine-iLine" ^ 
i/istrLictionsI ■ 
efficiency.' 

Focus is on remedial 
work for students 
who are behind on 
objective accomp- 
lishment. See form 
on page 57 . 



I n-Service— Education 
Aides and Parent 
Volunteers. 

Tutor Tt'aininy. 

Student Council 
meeting. 



Fund raising movie, 
PTA, Student Body| 

lie meeting. 



m 



Successful Blacks 
meet with students 
to motivate them 
to continue 
education. 



Holiday 



w 

Mathematics Work- 
shop-LOeveloping 
Manipuiatives & 
Game Materials 



th 



f 



Affective Domain 
Activities. 




week 




Holiday 



week 




wech 



ni 

Start 6th IGE Cvcle 
(Upper Age Group), 

Start 6th IGE Cycle 
(Early Childhood). 



m 



— 



feb" 



IGE Assessments 
(Upper Age 
Group) Team C. 

Student Council 
moiMincj. 

Par LMUs Advisory 
Council, 

Tutor Training. 



w 



IGE Assessments 
(Upper Age 
Group) Team C\ 

Teams A & A' Assess- 
ments (Early 
Childhood), 

Staff Development- 
Self Directed 
Reading Skills 



Tutor Training. 

Staff Development- 
Developmental 
Mathematics 
Krocess-This is 
internally present- 
od using IGE 
materials. 

StuderU Council 
mooting 



W 



Reading Comprehen- 
sion Workshop 
(Demonstration) 
for Early Child- 
hood Teams. 



w 



th 



IGE Assessments 
(Upper Age 
Group) Tearii D, 

Teams ' Assess- 
mei t 
CKild»- 



f 



Affective Domain 
Activities. 

I! C rneeting. 



th 



Demonstration, 
Comprehension, 
Reading Skills, 
Upper Primary. 

Reading Comprehen- 
sion Workshop 
' (Demonstration) 
for Upper Age 
Group Teams, 



th 



f. 



march 



w€ek 




m 



week 




ERiC 



m 



1. 



Start Physical Perfor- 
mance Testing 
Program. JThis 
program vyill run 
through IV|ay.) 



t 



t 



Student Council 
meeting. 

Black American Day. 
(Honor Black 
Americans who 
have contributed 
to America.) Use 
Biaci< Heritage 
Kit as resource. 

Tutor Training. 

iStaff Development— 
Individually 
1 Guided Motivation 
\ (IGM) 




w 



Staff Development- 
Study Skills 



25 



th 



Arbor Day. 



Affective Domain 
Activities. 

lie meeting. 



week 


m 


i 


w 


th 


f 






IGE Assessments 
(Upper Age 
Group) Team C, 


Tutor Training, 

Staff Develop^nect— 
Individually 
Giiideci Motivation 
lIGM) 


IGE Assessments 
(Upper Age 
Group) Team C. 

Staff Developmetit— 
.Study Skills 


IGE Assessments 
(Upper Age 
Group) Team D. 


Affective Domain 
Activities. 

lie meeting. 






- 


SukJlmiI Council 
nuM?lini;. 

1 












r-- 

— ni 


t 


L ■ — - - ■ 

w 


th 








Start 7th IGE Cycle 
(Upper Age Group). 


Teams A & A' Assess- 
ments (Early 
Childhood). 


Teams B & B' Assess- ' 

mpiitc IFartX/ 

1 1 1 CI 1 L9 ^ a 1 1 Y 

Childhood). 


Start 7th IGE Cycle 


Affective Domain 
Activities, 

lie meeting. 








nriOb III ig. 


Staff Development- 
Study Skills 










Parents Advisory 
CounciL 


























Tutor Training. 










week 


m 

1 1 £ 


t 

Tutor Training. 

Staff Development 
Workshop in 
Human Relations 
This is an informal 
workshop; the pro> 
fessional expert is 
the Urban Affairs 
Representative 
from the District 
Office. 


w 

Staff Development— 
Study Skills 


111 


f 

Affective Domain 
Activities. 

1 IC meeting 




^^^^^^^^^ 












Student Council 
meeting 












/ 




26 









week 




m 

Start 8th IGE Cycle 
(Upper Age Group). 



t 



Education Aide 
In-Service. 

Tutor Training. 

Student Council 
mooting. 

Parents Advisory 
Council. 



w 



th 



Teams A 8i A' Assess- 
ments (Early 
Childhood). 

Affectivxi Domain 
Activities. 



One^Eif-ti-vGratlemass will be selected to go to Camp Lazy VV, San Juan Capistrano . 



week 




Teams B & B' Assess- 
ments (Early 
Childhood). 

Another 5th Grade 
Class to Camp 
(All Week). 



t 



Start 8th Cycle 

(Early Childhood). 

Student Council 
meeting. 

Tutor Training. 



w 



th 



f 



Affective Domain 
Activities. 

lie meeting. 



week 



m 



t 




IGE Assessments 
(Upper Age 
Group) Team C. 



Tutor Training. 

Staff Development- 
Reporting Pupil 
Progress. 

Student Council 
mrcring. 
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th 



f 



IG meeting 
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week 




week 
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Tutor Training. 



w 


th 


f 


IGE Assessments 


IGE Assessments 


Affective Domain 


(Upper Age 


(Upper Age 


Activities. 


Group) Team C 

\ 


Group) Team D. 





Achievement Testing of AILStudents to Meet^State Requirements 
Cooperative Primary for Early Chil&hood Groups 
CTBS for Upper Age Groups 



m 

Start 9th IGE Cycle 
(Upper Age Group). 



Tutor Training. 



w 



th 




IC meeting. 



Affective Domain 
Activities, 



Achievement Testing of All Students to Meet State Requirements 
' Cooperative Primary for Early Childhood Groups 
CTBS for Upper Age Groups 



Student Council 
meeting. 
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lie meeting. 




' week 




ni 



State Testing 




Tutor Training. 

Staff -Meetincj- 

Reorganizatlon for 

' School Year 1974- 
73 (use time allo- 
cated fnr IJnit 
meetings, starting 
at 1:40). • 



w 

Teams A & A' Assess- 
ments (Parly 
Childhood). 



th 



Teams B & B' Assess- 
ments (Early 
Childhood). 



Affective Domain 
Activities. 



Black Culture Awareness Week 



week 




StodLMit Council 
meeting. 

Meeting of parents of 
stude/Tts schL^dulL^d 
for culmination in 
June. 



m 

IGE Assessments 
- (Upper Age 
Group) Team C. 

Start 9th Cycle IGE 
(Early Childhood). 



Staff Meeting- 
Reorganization 
for School Year 
1974-75. 

Student Council 
meeting. 

Parents Advisory 
Council. 

Tutor Training. 



w 



IGE Assessments 
(Upper Age 
Group) Team C, 

Sprinq Play. 



week 
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Holiday. 



t 



Start 10th IGE Cycle 
(Upper Age Group), 

Staff-Development: 

1. Evaluation 
Processes 

2, Effective Parent 
Conferences. 

Tutor Training. 

Studei^t Council . 
meeting. 



w 



th 



IGE Assessments 
(Upper Age 
Group) Team D. 

Spring Play. 




I fC meeting 



Affective Domatn 
Activities. 

lie meeting, 



th 



Staff Meeting re 
Summer School. 
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Affective Domain 
Activities. 

lie meeting. 



week 




t 



Staff Meeting for 
Reorganization of 
classes for 1974- 
75 School Year. 

Tutor Training. 



Perform Equipment Inventory 



Student Council 
meeting. 




Meek 
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m 



t 



Tutor Training. 



Affective Domain 
Activities. 



Final Assessment for All Teams— Criterion-referenced and State Norm-referenced Testing 




Parent Conferences 



Student Council 
Meeting. 
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Planning meeting for 
parents for culmi- 
fiation week.. - ' 



\ 




PSA Attendance 
Awards Assembly, 



^ lUTH STRliBT SCHOOL 
^ AND IGf: 

"The illth Street School, with the assistance ajid guidance of the 
Los Angeles Unified School Di st ri ct - (Area B) and the California State 
Department of Hducation, Compensatory Education Activity Support Unit, 
Program Development, has long practiced the principles of IGE. The 
pages that follow provide an overview oi the principles of IGE, as 
State, by the authors of the Wisconsin Design and the Practical appli- 

•.V t 

cation of those principles at the Illth Street Schcoi. The Wiscunsin 
materials are from the Sampler. ' - ■ ^ 



Definition of IGE : . ^ ^ 

IGE is defined as a system for formulating and carr>'ing out instruc- 
tional programs for individual students in which planned variations are. 
made in: " ' . 

1. "what each student learns 

2. how rapidly he learns 

3. how Ke goes about learning. . , , 
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1. A well-defined organization for instruction and a related admin- 
,istrative organization at the building and central office levels', 
(The Multiunit Elementary School) 

...A ■;■ J t 

2, A system of instructional programing, ^ / 
5/ Appropriate curriculum materials and instructional procedures. 
4/ A design for measurement and evaluation. 

5. A home-school communication program. 

6. Facilitative environments. 

r. 

7/ Research and development. 



Sample of Teacher's Planning- Guide: Word Attack 



Introdu^^tion to the J)esign 



1 



The Wisconsin Design for Reading Skill Development has 
foiir main purposes: 

■ r To identify and describe behavioralJy Ihc skills which 
appear to be essential lo competence iji reading. 
2. To assess indiviclual pupils' skill develo"pment status. 
* 3, To manage instruction of chil^dren vviih different skill 
development needs. 
4. To monitor each pupiVs progress. 

The Framework 

If teachers are to be effective in guiding children's reading 
skill development, they must first consider exactly what 
they want children to learri, which children already know 
it. how teachers can te^ach it to thbse who do not. and how 
to decide when children haveMearned it (Frieder, 19,70). 
Tliat isi teachers ipust have an organized approach to 
leaching. s. 

Tlie framework ^ for organizing instruction that has 
guided the development of the Design is shown in figure I. 
The major operations called for in the framework a're: 
identification of essential content; statement of objectives, 
' assessmenl.'^'identificatipn o) appropriate' teaching/learning 
activities, and evabration. A management component has 
been added to bring all of the operations together. Consider 
each^of the operations. 



Identification of essential skills. The most basic task is to 
decide exactly what we want children to learn. Unless this 
is done, there can be no straightforward approach to 
instruction, llie position We have take n ' is that children 
must master the essential skills of reading in order to 
decode and understand printed "tr^teriais. The task, then, 
becomes one of identifying a list oft essential skills with 
consensual, historical, and/or empirical support. 

I 

Statement of objectives. Once essential skills have been 
identified., objectives must be stated to specify the criterion 
bjphaviors related to each skill. Well-sta fed objectives specify 
the behaviors that are expected from a child who has 
mastered given skill. They htcomt absolute, ox criterion y 
referents for judging the adequacy of perfornionce. 

Assessment. Objectives that define essential skills in terms' ' 
of observable behavior^s make it possible to assess indivi- 
duals' skill development status through the use of formal 
paper-and-pencil tests or informal observation of relevailt 
behaviors. Through assessment^ we can determine which 
skills ha^ and haV<5^ot been masfiJred by a child. 

Men tifica tion of dppropria te teach ing/ learn ing attiv\ties. 
Efficient reading instruction depends on objectives '^nd 
assessment. The teacher who knows what .constitutes 
adec^ate performance - can determine the current skill 
"^dtTvelopniQnt status, of individuals, identify*^ Specific needs. 



Figure 1 \ 
Framework for Organizing Skill Developnnent 




Management 




Assessment 




Instruction 




• Evaluation 








Skills and Objectives- 



and devise appropriale instruction, in practice, this should 
**mean that the teacher is able to select from the array of 
available instructional materials and 'activities .those that 
appear to be most appropriate for a particular pupil in a 
given situation al a given time. 

The teacher, must assunie major responsibility for 
instruction. Presently very little is'known about the system- 
.^aliQ matching of individual pupils with appropriate instruc- 
tion. Consequently, although weU-stated objectives specify 
the goals of instruction, perceptive teachers must make the 
decisions that guide the instruction of individuals. 

Evaluation. The payoff from a system that focuses on skills 
must be functional reading ability— the ability to cope with 
the reading tasks encountered both in and out of school. If 
this goal is not achieved, then there is jcason to examine 
each of the components of the framework to determine 
where ihe prqc-ess has broken down. 

The management component shown in figure 1 was 
added to the framework because systematic pupil account- 
ing is necessary if the fran>ework is to be workable. 

The Wisconsin Design for Reading Skill Development 
includes all of the components that are required to imple- 
ment a skill-centered approach to reading instruction based 
on the fiamework in, figure L In deve1(&ping the Design, 
essential skills were first identified in six areas; Word 
Attack, Comprehension, Study Skills, Self-Directed Read- 
ing, Interpretive Reading, and Creative Reading. With the 
list of essential skills as a foundation, the Design includes: a 



specific behavioral, or "closed," objective for each skill in 
the Word Attack, Comprehension, and Study Skills areas 
and "opcn,'^or descriptive, objectives for the remaining 
areas; machine-scorable criterion-referenced tests (the 
Wisconsin Tcsn af, Reading Skill Development) and/or 
guides to individual skill assessment for each behavioral • 
" objective; profile cards that permit the systematic grouping 
and regrouping of pupils according to skill development 
needs;-and resource files of suggested published materials 
and teaching procedures keyed to specific skills. Thus, the 
Design provides a skill-centered base for an elementary 
school reading progr^im, means" for focusing on individuals* 
slcill* development, and a management system j'for both 
pupils and instructional materials. _ / ' 

In additions rnanuals are provided to^ssi^t with the 
implementation^ of the Design. The Rationale and Guide- 
lines is addressed to central office personnel, principals, and 
others who will provide leadership in planning and 
implementation. Underlying assumptions regarding the 
Design and requisites of - a total reading program are 
considered as well as specific guidelines for implementation. 
Teacher's planning guides are provided -'.^r specific class- 
room implementation of the Word Attack, Comprehension, 
and Study Skills elements. The manuals refiecl several 
years' experience in schools that have collaborated in 
developing the Design, 

In figure 2 components of the Desigfi are placed in the 
framework. Each compo::ent is discussed in detail in the" 
pages that follow. 




Figure 2 

Design Components Within the Framewor^ 
for Organizing Skill Development 



Management 

ationafe and Guidelines 
acher's Planning Guides 
Profile Cards 
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Skills and Objectives 

"Outline of Reading Skills" 
"State nrwnt of Skills and Objectives" 
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Wisconsin Tests of Reading 






Instruction 
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Guides to Individual Skill Assessment 
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Components ' 
Outline of Reading Skills 

The **Outlirie of Reading Skills** is the foundation of the 
eritire Design. It is essentially a scope and sequence state- 
ment of reading skills for kindergarten through grade 6, 
Originally drawn from the carefully prepared curriculum 
guide of a public school system, the list h-as been rclmed to 
refleet" feedback from teachers and reading specialises who 
have worked with the list in the Held, extensive reviews of 
the related 4ilerature and instructional materials, the 
opinions of authoritative r^^viewers. and experience in pilot 
situations. The skills, then, are considered to be essential to 
success in reading in' the elementary school. Tlie remaining 
components of [h^^'Design-ihe assessment exercises, profile* 
cards; and aids to 'instruction-are keyed to^ the specific 
skills listed in the outline. 

Skills in each of the six^areas are clustered at levels that 
correspond generally to traditional grade levels. The six 
areas and traditional grade level equivalents of the clusters 
are shown in table I. The intent in'clustering the skills in 
each area by level is not to endorse or perpetuate an 
approach to skill development that is lied to grade levels or 
■children's chronological age -such aji approach would be 
incompatible with the facts of human development and the 
intent of the Design The skills are clustered for two 
reasons. First, at the time of initial implementation many 
schools are organized on a traditional grade level basis, so 
the break-in process is facilitated by pegging levels' by 
grades. Second, the levels are arranged Ln sequence, but the 
skJIls within a given level are not necessarily arranged in a 
hierarchical sequence. The levels simply help to combine 
pupils for general skill grouping before more specific skill 
grouping can be accomplished. . • ' 



Table 1 

Skills by Area and by Traditional Grade Level 

Grade 



/Vord Attack 


A 


B 


C 


/D 




[^omprehenston 


A 


B 


C 


D 


" E F G 


Study Skills 


A 


B 


C 


D 


E F G 


Self Directed Reading 


A 


B 


C ^ 


D 




Interpretive Reading 


A 


B 


C 


D 




Creative Reading 


A 


B 


C 


D 





Word Attack skills are nqt given beyond Level D because 
the essentials are introduced and taugiit to the average cliild 
by the end of the primary experience. Skills in the other 
areas, excluding the Comprehension and Study Skills areas, 
arc clustered at Level B for grades 4-6 because the micldle 
grades have traditionally been the place for consolidating 
and refining reading skills. After an intensive review of the 
Comprehension .i^nd the Study Skills areas, however, the 
decision was to continue the sequential clustering of skills 
through the middle grades. 

A complete outline of reading skills is given in the 
Rationale and Guidelines (Otto & Askov. 1972), 



Guides to Individual 
Skill Assessment 

Guides to Individual Skill Assessment, which are to bb filed 
in the appropriate folders oT.the teacher's resource file, 
have been prepared for most skills in the Word Attack area. 
They are intended to assist teachers in observing specific 
skill-related behaviors and serve as models for the develop- 
ment. oC^additional individual guides and/or exercises. Such 
guides permit a flexible approach to skill assessment so that 
individuals* f>erformance can be examined as needed, not 
just when group testing is scheduled. In practice, they 
augment the more formal written group tests, the Wisconsin 

Tests of Reading Skill Development. 

>■ / 



Wisconsin Tests of 
Reading Skill iDevelopment 

Formal tests have been devised for most of the skills in 
Word Attack, Comprehension, and Study Skills, Because 
some important behaviors related to certain skills cannot be 
adequately refiected in, brief written tests, either formal 
performance tests or. directions for teacher observation have 
been prepared; these are discussed in the next section. The 
u points that follow serve briefly to characterize the nature 
and function of the written tests of the WTRSD, 

1. Each test is keyed to a specific objective^so each one is 
' an independent'Ainit. Two parallel forms are available for 

each Word Attack test. ^ 

2. The tests are available in two formats: in a booklet 
edition for each of levels A. B. C, D identified in 
the "Outline of Reading Skills." and in a separate 
edition for each skill. The separate tests are available as 
dilto masters. Forms P and 0. so copies may be run as 
needed. Thus, a booklet edition may be used across a 
given age/grade level for break-in purposes, and a 
separate edition of a single test may be used individually 
or in combination with other tests to meet a variety of 



asscssiiicnt needs, JUc teacher is free to choose tlie 
format that best suits the needs in a given situation. 

3. Time limits are not imposed and exaniincrs aie 
encouraged to r^ispond to pupils' ijueries regarding direc- 
tions and unknown words in tlie tests. The tests focus 
upon pupils* performance of the task at hand and not 
upon their ability to accept task constraints t^r their 
willingness to respond at a certain pace. 

4. There are no group-referent nornis for the specific tests, 
tach test has a criterion'refereiil i.e., behavioral 
objective and individual performance is evaluated in 
terms of criterion behaviors rather than cohipari.sons to 
group perfornia/ice. Ideally, then, a pupil would be 
expected to respond correctly to ail of (he iterns in aciy 
given test. In reci>gnitK)n of nieasurenienl limitations 
and . situational variables, however, an SO percent 
criterion is frequently used. 

5. RespiMises to the lests in the booklet furmal are 
niiichine-scorable. The separate lests for each skill are 
hand-scorable. 

b. Each of the tests has demonstrated reliability at a 
reasoi^ably high Kwel. In general, the rehability 
coclTicients are .80 or better. 

7. Each test is appri>priate for individual as well as group 
admin ijj^r at ion. As already pointed out. group testing is 
probably most appropriate when implementatiun oftiie 
benign begins and at fairly widely spaced intervals there- 
after, pt>ssibly yearly. The tests oan and slumld be used 
with mdividuals at any time that formal assessnient of 

- any given, skill is felt to be desirable. 

Skill Development Records 

Several mechanisms for keeping current records of pupils* 
skill development have been devised, and they are discussed 
in detail in the Rationale and Guidelines. At the present 
time, however, the rtiost widely used and versatile means 
for recordkeeping is an economical and efficient card- 
sorting system in which the basic skill development data for 
each pupil are kept on a profile card like the one shown in 
figure 3. 

All of the Word Attack skills are listed i)n a single card. 
There is a hole at tfie edge of ftie card for each skill. The 
, appropriate hole is notched open WuCn ihcrc is evidence of 
adequate development or mastery of a given skill. Thus, a 
pupiPs skill developnxjnt. record would have unnotched 
holes for skills that need development and notched holes 
ri)r skills that have been developed. To identify pupils with 
common skill developmenl needs, the teacher selects a 
given skill, passes a skewer (a knitting needle works fine) 



through the appropriate hole in a stack of cards, and shakes 
off the loose cards. The cards that remain on the skewei 
belotig tt> pupils who need to work on the skill. 

To assist with the nK*chanics of individual recordkeeping 
when test booklet.s are computer-scored, a summary of test 
results is provided as pari of the scoring service. The 
sunimary is printed on a gummed label that can be affixed 
to the center of a profile card, as in figure 3. Raw scores 
and a percentage of items correct arc given for each test, 
and an asterisk indicates Ihal the criterion (in figure 3, 80 
percent) has been reached lor a given skill. The asterisk is a 
signal In notch the appropriate hnle oi^ the card. 

Teacher's Resouri^e Files 

One of the basic assumptions that has guided the develop- 
ment of the Design is that a means for organizing existing 
materials to teach essential reading skills is iieeded more 
than additional materials. The "Outline of Reading Skills" 
provides a^franiework for organizing teaching luatcrials and 
procedures. Specific entries or skills in the outline for 
example, under Word Attack C.2.a (Skill 2) are keyed to 
selected published materials and teaching techniques in the 
teacher's resource (lie. Resource files are provided for the 
Word Attack, Comprehension, and Study Skills elemetns of 
tJie Design 

The Teaeher*s Resouree File: Word A I lack is comprised 
of .separate folders for most of the specific Word Attack 
skills. Relevant commercial materials for tearhing a given 
skill are listed on the folder, and appropriate teacher- 
directed activities and procedures can be inserted into the 
folder. The two types of entries serve as models for addi- 
tional! entries by personnel in eacli school building, wiio 
should add the kinds of materials ajid activities they find 
most useful. Procedures for augmenting the file are 
discussed in detail in the last chapter of t|iis planning guide. 

The resource files arc intended to serve-as resources, not 
prescriptions. That is, the files include a variety of materials 
and procedures that can be useful in developing a speciHc 
'^skill. but the teacher luust select those that appear to be 
mo.st useful for a given pupil at a ^ven time. In practice, 
the individuals in a skill development group might be 
exposed to rather diflerent instruction despite niost of the 
luaterials and ideas coming from the resource flics. 
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Figure 3 
Word Attack Profile Card 
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2- Consoiidn! Varonts 


20 




63 


3 Consonant Blends 


15 




100 


4- Lono Vowfl SouiKJs 


24 




80 


5- Vowel ^r. d+ 1 . d* w 


13 




76 


6 Diphthongs 


13 




87 


7 Long and Shon oo 


10 




66 
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1 1 




73 


9 - Two Vowels Sepdrateti 


12 




80 
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13 




87 
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66 


]?-Consonant Digraphs 


1.5 




100 
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10 




66 


14 -Plurals 


14 
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17 




94 


16 ■ Synonyms and Antonyms 






81 


18 Multiple Meanings 


10 
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Sample of Wisconsin Tests of Reading Skill Development 



WI*CON$»4 lists OF.MAOINO SKJU btVllOrMINtr . ,; '■■'J-'---^^*^f7J'*'*^i^^ 





The following pages are reprinted from Level C, Word Attack, 
Test Administrator's Manual and Level Test 2 of the Wisconsin 
Tests of Reading Skill Development- 
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SliQUtNTIAl. l)i:Vf:LOPMl:NT OF BASIC WiADtNG SKILLS 



/ 



THROLIGIi INDIVIDUAL! Zlil) INSTRUCTION 



Overvi ew 



In seeking ways for continuous improveinen!: in the quality of instruction 
in^Administrati ve Area B, Los Angeles City Unified School . Di strict , the 
material contained herein has been compiled to provide a prototype for the 
Sequential Development of Basic Reading Skills through Individualized In- 
st ruct i on. 

Since each school in the area has the responsibility of conducting a needs 
assessment, from^, which its. program goals are formulated, the goals and 
priorities may differ somewhat because of specific needs as identified 
in the individual schools. However, this prototypic material will provide 
a model organizational framework and instructional design that can be uti-;; 
lizod or modified by the individual school to facilitate an effective pro-- 
gram of reading skills development. Also realizing that many of the* schools 
in the area may have already developed or selected Reading Programs that 
include a skills development component, it is intended that this material 
may be used to support, supplement, or extend an existing skills development 
program if needed. 

This plan for the Sequential Development of Basic Reading Skills through 
Individualized Instruction will be presented in four parts : 



Part 



\ 



An Organ i ::ationa I Scheme for the Development of Reading Skills 
through Individualized Instruction. 



Part 



A flierarchy of Basic Reading Skillfs and Statement of Objectives. 



Part 



III 



Recording Pupil. Progress and Monitoring Procedures. 



Part 



IV 



Teacher Resource Guide. 



Part I is presented in the fo-l-l-ewing .pages ; parts II through IV may be 
obtained from the 111th Street School. 

■\ 

(r 
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PART I 

Organizational Scheme for the Sequential Development of Reading Skills 
through Individualized Instruction. 

Based on the assumption that proficiency in skills leads to success in 
Reading, there will no doubt be agreement on the need for a program in skills 
development. There will also be agreement that a program in ski 1 Is develop- 
ment can only be effective . if it can meet the needs of the students inyolved. 

The major focus of this orgar. i zational scheme is on the individual pupil. 
The initial step of the scheme is to determine the present skill development 
status of the individual pupil, so as to assure proper placement into the 
hierarchy of skills. More specifically, the scheme focuses on the identifi- 
cation of specific needs of the learner, the selection of appropriate objec- 
tives and the best instructional sequence based on the identified learner 
needs. Monitoring procedures to make cisrtain that the pupil is receiving the 
instruction he needs and post testing to determine pupil progress complete the 
organizational scheme. - ^ . , * 

In order to determine the skills development status of a given group of 
pupils, information can be obtained ^from the individual school's needs assess- 
ment. A needs assessment 'us a proces'^i that involves*the study of past stan- 
dardized test results, a poll of needs and attitudes of students, parents^ 
teachers and administrators, a study of facilities, available \equipment and 
mate-rials. — The Qeeds assessment points out the difference between '*what is'* 
and "what ought to be". As related to reading skills development, the needs 
assessment of .a given school could indicate that over-all the pupils in the 
^ school are deficient in word-attack skills, thus the need for emphasis being 
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FIGURE 1 

Organizational Scheme: 

Reading Skills Development Through Individual Instruction 
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placed on work-attack skills. Specifically for a given group of pupils, 
the needs assess^ment could indicate weakness in auditory and visual per- 
ception of vowels, or the ability to get the main idea in a paragraph. 
All of the discovered needs should- be listed in carder of priority and when 
the gi^eatest need has been determined, instructional goals and objectives 
can be formulated and stated. 

Knowing that a group of pupils are deficient in word attack skills, or 
knowing that another group of pupils lack the ability to get the main idea oflf 
• a paragraph is not enough information to organize a skills development pro- 
gram that would meet the individual needs of all students involved, -Diagnos-: 
tic pre-testirig is a means of determining more specifically the skills devel- 
opment status of the individual pupil. 

Ideally, the pre-test should be criterion-referenced tests, matched 
closely with the stated objectives. The more directly the test is related 
to the objectives, the more useful it is as a diagnostic tool. When initiat- 
ing a skills development program, if criterion-referenced tests are not 
available for pre-testing, it is recommended that a diagnostic test of basic 
reading skills be selected and administered early in the school year, before 
too much instruction has transpired. 

The important factor is that, every pupil work on the objective directly 
related to his specific need. Diagnostic testing is perhaps the best method 
to identify the objecti'Ve each pupil shc^vi'd He working on, as the test results 
will pin'^'^point strengths and weaknesses and focus directly on the individual's 
„ j.n at.ru.c_ti_QiiaI_-n-ee„d . : : 

It is the responsibility of the teacher to have the pre-test results for 
each pupi 1 .recorded , thus developing an individual pupil profile of skills 
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development. The pupil profile should be kept current, and should indicate 

the objectives the pupil has mastered, the pupil's present status and the 

I 

objectives he needs to work on next, ■ * 

A record of group performance on a particular set of objectives can also 
provide helpful information to identify patterns of deficiencies and for 
grouping pupils for skills instruction. The actual recording of information 
on both the pupil profile and class chart could be a task assigned to the- 

para-professional. - 

Knowing the skill development status of the pupil and the objectives he 
is ready to begin work on, gives direction to instructional planning and 
implementation' of the plan. The teacher has the major responsibility for 
instruction and the selection of learning activities appropriate for the ob- 
jective £ind adaptable to individual pupil needs. When the same need or a 
similar need has been identified for several pupils, smajl groups- may be 
formed for directed skills instruction, with the teacher. Such a group is 
a temporary group, organized for a specific purpose and discontinued when 
the instruction has been given. Other pupils are assigned learning -tasks , 
which they can perform independently or in another setting. 

At this point, the program should be monitored to be certain that pupils * 
are receiving the guidance and instruction they need and that each pupil is 
working on the appropriate objectives, as indicated on his individual profile. 
Some of the monitoring responsibilities could be assumed by a school resource 
teacher or consultant, if available. 

Wh en— th e-p^tipi7l^h^'5~~comp~l"i&"re~d^t heT."e ar ri iTTgnfas^Jc s ass"i gn e i3~*To TiTm , the 

criterion-referenced post we^t sh?3Uld be administered,, to determine the pro- 
gress the pupil has ..made toward the attainment' of the objective. If the result 
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of the post test indicate mastery of the objective, the next objective is 
selected and the pupil begins work on the new objective. For the pupil who 
has shown little or no progress, the teacher must try to determine ^'i\e caus,e. 
If the teacher suspects a non-educational factor to be the cause of the 
learning disabilities, he should look for behavior symptomatic of physical, 
psychological or environmental problems. If such symptoms have been observed, 
the teacher should make the necessary referral, to obtain help for the pupil.- 
If the child was not successful because he was not properly placed and 
the objective was not appropriate to his needs, the appropriate objective 
should be identified and instruction implemented. However, if it is dis- 
covered that the pupil was properly placed and that the objective was 
appropriate, the instructional proces's should be repeated, trhe. pupi 1 working 
?n the same objective but using alternative modes of instruction and different 

materials. ^ ' 

V . . .... 
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Fip.ure 2 ' 

Reading Skills tlirougli Indi' vi dual i zocl Instruction Pupil Flow Chart 



DctLM^nii n i ng LcarnOr Needs. 



Needs 
Assessment 



Hi erarcliy of Ski 1 Is' 
uStaiomcnt of Ohjeetiws) 



Class Record 
•■\ Chart 

I dent i fy^ Pup i Is « 

\A th Si mi I ar Needs 



.Di agnosti^c.^ 
Pre- A.i,<5essment 



Selection of Ohjectivos- 



Small (iroup 

(Ad Hoc - temporary 

group) 
for Directed Skill 
fnst ruction Vi t h 
Teacher 



I 
I 
I 



Need ^ 
Di rected Instruct ion 



I nidi vidua 1 Pupi 1 
Prof i le 



Pupils Assigned Appro]iriate 
Learning Tasks .: 





•J 






Read 1 ng 






Independent 


Lab 


Tapes 


Fi Imstr ip 


Study V 



Pos t Assessment' 



7 



Unsuccess ful 



Success ful 



Al t ernat i ve 
-I-n-s^-ruet-i-o n- 



Select New 
-Ob-jcct i"ves~ 
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GUIDELINES 



Fifth and §ixth Grades 

One Hundred Eleventh Street School 

Grace O^Neal, Consultant 

Environment and 'Ma'intenai\ce 



Each classroom environment is more conducive to learning if: 



It is arrahjged ' to^meet the needs-bf its students "and can ade'quately 

accomodate the , activities which ^stiidents are expected to perform. 

Children-havp 'cfiscussed, established^'^and. understood What is ej^pected 
'^of "them ,ai)d Why. . 1 . - j 



3. 



ii\x 



6. 
7, 

8. 
9. 



10, 



Children and teacher decide on wfiat ■ chiixiren -should learn anS follow 
traffic patterns. 

There is a place for everytHinjg arid everything gets back to its 
place by prearranged orderly agreement between class and teacher. 

\ / . 

Textbook and foldeRp are kept creari, in sets, in order in place^, 
and unmarked. 

. ... 

Ventilation is seen to properly and daily. r 

1 

Bookcases, books, folders are kept in sets*and in order and kept . 
conveniently near centers where they are to-be used. 

Each, classroom has something living" : a planter, aquarium, or? 

■ ■ " ■ ■, ^ 

Each room is reasonably clean even if^cliildren ^re assigned to keep 
it this way. Responsible monitors can and are willing to take care 
of floors, boards ,^ ch^'lk sills, arrangement of'books, supplies, cleam 
tables, pencils, woo.dwork, sink tops, windows, equipment and^any 
other work that neecfs doing. . ' ^ * 

Bulletin boards are visually related to the unit with which chi Idren 
are currently working. (Borders on tops of all boards and tags as well 
a^s materials should be evenly spaced from the top of board and have^ 
properly lettered caption done in cursive or manuscript J 



11. Table tops are clean and materials in order or cleared at all times. 
Only necessary materials for current ^activity should be visible at 
any one time. Children must be taiight to clean up and leave areas 
ready for ne^t group or clean -up, and clean away one set of materials 
before others are brought out. Please teach children to stop marking, 
up our new books. . 



\ 

12. Paper is in aii organized container. Ichildren are using too much 
paper for nothing. One sheet per assignment or task is sufficient 
and no more unless circumstances warrant It. They wil'l learn how - 
to handle this and we will rid ourselves of so much clutte-r on 
floor, table tops, in desks. I 

15. Children are not dismissed at any time until the room, table- tops, 
equipment , etc. , are as they should for next activity. This 
includes floors and book cases. We should have all of our books 
placed bv now and table tops cleared. Be sure your Reading Special- 
ist and O'Neal have copies of your book inventory. 

14. We continue to enforce our standards. Children have stopped all 

of that gum, candy eating activity - Great!! Now lets be sure ^ 
that they do not go into the halls at^ any time from 9:00 to 10.30; 1 
10:50 to 12:00; 1:00 to; 2:30; without a pass. 

15. We continue working on self control at all times! Our halls are 
better and will continue to improve since we are all taking our 
children down the stairs. 



liQUIPNffiNT 



K Please place the three sections of your equipment catalogue to- 
gether and number the pages. Place in folder and refer to it 
daily when making requests for materials. / 

2. Please sign out " whateve r** date, page # , item # , or letter 

" on your name card at back of "the room". 



3. Cross out same when material is returned. 

Equipment should be used all A.M. and P.M. We can do prescriptive" 
reading in the A.M. and math teaching in P.M. using everything we 
have. If you notice that* your neighbor has equipment that is 
not being used, ask to borrow it and use it, even if only 1 or 2 ■ 
children are being programmed on the borrowed item. 

5. Teachers please do not coil up the listening head set cords. The 
small wires inside willsoon break. Leave the cords hanging or 
lying in theii replacement boxes or on tables. Remind the children 
to keep them out of their mouths, wear them under the chin and 
leave the ear parts intact. Appoint a monitor to keep them clean. 
Monitor must be very responsible; water must never get into the 
tube or the rest of the head set.,, Damp sponge may be soaped for 
wiping of sets. 

6'. Please request use of equipment and materials one day in advance 
through aides. Aides will return and refi'le' returned materials 
and check out and deliver new equipment and materials. Please use 
our "Request Form". 

Our equipment is delicate, money for repairs is less "than limited, 
so - teachers become operators. 

' ' . SO ■ ; ' 



\4. 

\ 
\ 
\ 




ONE 11UNDRI2D AND ELl-VBNTll STREl-T SCHOOL 
.^SSESSMP.NT PROCHDURHS 

At the 111th Street School, instruction is conducted on a 3-week cycle for 
both the Harly Childhood and Upper Age Group Units. During this, cycle, each 
student is working on specific skills. At the end of the cycle each student 
is-^diagnosed to determine his status concerning these^ski 1 Is . Some of the 
diagnostic instruments are teacher-made. Others are standardized, such as 
the iGE tests discussed elsewhere in this Directory. In each case the re- 
sults are recorded on the Classroom Skills Charts by indicating the number of items 
successful ly- passed for each skill. If the student has attained minimum 
mastery, a circle is drawn around the number of item% achieved. 

X.,^ 

After all students have completed the diagnostic tests* and ,,the results have' 
been recorded ,; the Instructional Teams meet to re-group the'-students based 
on skills achievement. In the case of reading and ma thematics, this sorting 
procedure is facilitated by the use of IGE skill cardsi... Ski 1 Is which have 
been achieved a^re so, indicated by notching the hole opposite that skill by 
placing a skewer through each hole in a stack bf skills cards. The cards 

which have been notched will fall out when the stack is pi-cked up by the 

\ I / ^ . ■ 

skewer in this manner. Hach skill card represents a student, and each pile, of 

• \' / ^^ 

cards represents a group of students which should work on the same skill 

during the next cyc!l\e. . . . 



The teachers in each team then discuss the skills they desire to teach for 

the next cycle. Then *thcy simply pick up the piles of cards related to those 

' ' *•*■•■ , 

skills. This defines their student group for the next cycle. In most cases, the 



teachers will either change objectives or change students for each cycle. 
By using this procedure, almost all of the students can try to accomplish 
the skills under a new teacher. The students very often have new materials 
because edch teacher assembles her own unique set of materials for specific 
skills. 'V 

/ 

If a student fails to ^chieve master)^ of a skill on the next cycle, he may 
be given an Intensive Remediation Prescription (see form immediately following 
Skills Ch. cts) , A variety of techniques are used, including use of older 
student- tutors and parent volunteers to provide individualized instruction. 

The students proceed through' the three-week cycle of evaluation, performance 
and assessment until they have accomplished all of the skills prescribed for 
the elementary -school student. To date, no student at the 111th Street 
School has completed all of the skills to be learned. If a student completes 
all of the skills to be learned prior to the end of the cycle, he is given 
enrichment material in the same subject. \^ 

\ 

\ 

By carefully recording the progress of each student as he leams the 
prescribed skills, the staff ensures that the stude^rt is completely prepared 
for junior high school when he leaves the 111th Stree^xSchoo 1 . 



CLASSROOM SKILLS CHART 



WORD ATTACK SKILLS 
LEVEL A 




CLASSROOM SKILLS CHART 
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CLASSROOM SKILLS CHART 




CLASSROOM SKILLS CMART 



WORD ATTACK SKILLS 
LEVEL D 
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Number Items 


20 


18 


15 


15 


18 


20 


18 






















Minimum Mastery 


16 


14 
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IIJTH STREET SCHOOL 
CLASSROOM MA.VJAGEMENT 

At the 111th Street School each teacher organizes her materials into Learn- 
ing Centers in order to teach specific skills. To illustrate how one teacher 
has organized her class, we will show how a teacher from the Upper Age 
Group Unit, Miss Lynda McNeal , has organized her instructional day to teach 
Math in Time Block #1, Reading in Ti^e Block #2, and Study Skills, Hand- 
writing, Language and Writing in Time Block ^3. All students in the Upper 
Age Groups participate in Psychomotor Training in Time Block ^4. ■ The at- 
tached Instuctional Schedule shows a typical daily logof the three teams 
in this unit. 

Mis McNeal has organized her Learning Centers about her supplies and 
equipment in the first two Time Blocks, when all students are studying the 
same subject. In the third Time Block, (her Home Room period), the Centers 
are organized about the subject's which the students are currently pursuing. 
At this time her Centers are organized like this: 



TIME BLOCK #1 (MATH) 

Center # 



1 




Correctional Center (Conference) 




2. 




Iiiiperial Tapes 




3 




Singer Math Kit 




4 




Cuisenaire Rods 




5 




Modem School Mathematics Texts 


(*5) 


6 




Modem School Mathematics Texts 




7. 




Sullivan Program (Fractions) 
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TIMF: BLOCK #2 (READING). 



Center # 


Contains 


1 . 


Listening Center (Imperial Reading Lab) 


2 


Vowels (Sound-,o-Word Game) 


3 


Dolch Word Game 


4. 


Comprehension (Spectrum Kit) 


5 


Basal Reading Texts Related to Specific 


6 


Basal Reading Texts Skills under study 


^ 7 


Worksheet Follow-up (Conference) 




TIME BLOCK #3 (HOME ROOM) 


Center ^ 


Contains Materials For 


1. 


Study' Ski lis Follow-Up 


2 


Handwriting 


3 


Language (Verb Usage) 


4 


Spelling 


5 


Language (Capitalization) \ 


6 


Writing (Sentence Structure) \ 


7 


Poetry (Writing Limericks) 



Miss McNeal rotates the students among the Learning Centers during the- 
first two Time Blocks in order to provide the students with a wide variety 
of.materials and approaches for teaching the specific skills for which 

she is currently responsible. c 

/ ■ \ 

In the third Time Block the students are rotated through the centers on ^ 
a rigid schedule to ensure that all students have an opportunity to learn 
all of the skills in the various subjects covered during this period. 
Miss McNeal *s scheduling is shown on the next page. Other teachers at 
the school will have individual schedules to meet the specific require- 
ments 'of their students. ^ - 



Students are divided into six sets (numbered 2 througii 7); this/always 
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leaves one Center empty. The empty Center is used for individualized in- 

( • i 

structi:\5n and to provide add'^tional f Kwi In Ixj^ty in scheduling. Set/s of 

^\ students are rotated rhrouj^li 'the Centers as shown in the schedule below. 

I / 

\ ^Material, including skills boxes and contracts are stored at each Center* 



. ndicated 


above , 


Mpteri al^ at each 


Center may be changed as 


necessary , 






' TIMH 

i 


BLOCK 


h 

113 








Dav 


1 


.2 \ 3 


4 


5' 


6 


7 


Center 


Mon . 




2 5 


". 4, 


5 


6.. 


7 




Tue 


7 


2 


3 


4/ 


5 


6 




Wed 


6 


7 ! 


2 


,3 


4 


5 




. Thu 


S 


5 ! 7 




•2 


3 


4 ■ 




^ F"i 



^f feet i ve Doniai n Act ivi ty 


(Class 


si ze^ 






















Mon , 


4 


5 ,6 


7 




2 


3 




^Tue. 


3 


4 i 5 


6 


7 




2 • 




Wed 


2 


3 : 4 


5 


6 


7 






Thu 




2 : 3 


4 


5 


6 


7 




Fri 


Affect i-ve Domain Activity 


(Class 


si 2e> 







(Note that each set comjilctes a cycle through each center in'two weeks-: The 
third week of the 3 vveek cycle is devoted to assessmen t and individual / 
ass i stance . ) . 



The teacher at the 111th Street School i s cont i nuous ly involved in the or-' 

\ ■ 'i ■ 

ganization of Learnijig Centers in her. xJassroom . .. She uti^lizes materials from • 

■ ■■ ■ 

the retrieval center in the school, from the commercial kits in her\c^l as - room , 
from standardized state texts, and from any other source available. Aer task 
is to organize the material in order to accomplish the specific instructional 
tasks for a particular thr6e week'"cycle. She occasionally develops some 
material from sc^ratch if this is necessary for a student.., or students to 
develop the part i cul ar skills that they are working on. 



/- 
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Paper materials, such as pre/post ' tests ,* worksheets , and handouts, which 
are related to a specific 'skill , are reproduced and assembled in sets in 
large envelopes. ^These envelopes are consolidated into '^sKill boxes*' and 
are use^d at ^^t he "Learning Center in additioa to the other supplies and .equip- 
ment which are listed therfe. At the end of the instructional cycle, the 
t-eacher may or may not change the specific" skills \n Rfeading and Math '^which 
she is teaching. If she teaches the same skills during the next cycle, she 
wiri probably have new students. If she teatches new skills she may retain 
most of the students during the next cycle. This means that she must plan 
and assemble the materials for the Learning Centers ^ teach the n^ew skills. 
In any case she must ^lan and assemblj? new materials, for her Home Room Time 
j^lock for each cycle. The following pages illustrate how one 111th Street - 
teacher plans -her centers to accomplish-.specif i c objectives. Some of the]«:» 
student materials from the skill boxes are also provided. 
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11 iTii str1:I-:t school , ' , ' 

^ MATHEMATICS INSTRUCTION SEQUENCK 
. N , . * SAMPLI3' 

Tne following pa.^os illustrate a typical instructional sequence for mj^the- 
»*♦■*•■ 

natics. The first page is the teachers^ worksheet for resources. Or this- 

•T .• . 

she^t -she writes the objective to h'Q accomp 1 ished , , and the materials which 
are available. The teacher then assembles all of the materials at a learning 
center in the classroom (only the pre/post test , some teacher-made materials, 
and the worksheets from the 'skills box are reproduced here). The students 
rotate through the learning center as des crfbed- under Classroom Management, 

At the center they first complete the pre/post test. Any students who per- 
form satisfactorily (80%) proceed immediately to another center .0^^"'^^ stu- 
dents complete activities which use the materials at the center, ^'"At the' end 
of tllie three week cycle they again take a pre/post test. Results are re- 
corded' and reported at teacher team meetings,' Students who perform at the' 
80% level or above indicated by circles, on the Classroom Skills Chart proceed 
to another objective. Those who do not, work with additional materials ' 
(probably with another teacher) until they are ready to proceed. Working', 
with different teachers to achieve the same objective provides the student 
with an opportunity to work with new material's because each teacher designs 
her own learning center. Teachers use both/^^^ommercial materials and equip-^ 
meat and teacher-uiade and teacher- assembled materials in ^^he centers. The 
Worksheets .for Center Planning provide the structure to help teachers to 
focus on the relationship between materials and objectives. The following 
pages are only samples of the materials. 
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Teacher ^q. ^ O^L 
■ - Time Block ± 9 -//)■' g<0 ) 



Resource Materials 
Worksheet for Center Planning 



Objective: jx^ziL (^u umJiUet. (huTXjdnUJrUiidtB^ . 

• Texts: -ffl f^TC <Lh /r\J j IoJiMM. HT) OXtUI/m/iJDLQo 

Supplementary Texts : ■ f> h-^ «=<3Q-33 p 

^VJ^ . ^-t/]uQtx^ p loy ^ P 43 H/-^ 

■ p . 3^ (I Crr^) . 

jIlUHj a ; '-^60^^ ^ p. ^3 ^c;?, q 

Tapes, Filmstrips, Recordings 



"Games ' 



Otlic rr. 
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In t rue ti on'al Pack a^^e 
/ " Concept Unlike Denominators 

Sub- concept Renaming Addends 
Date October 23, 1973 



Learning Prerequisi tes 




] ' 2 + 5 = + X I 
I. Distributive Property. / Exp.: 8 S 8 



2. 'Numerator/Denominator Definition 



5. Ac 


d + Subtract .- -- - ■ 


4. 


Rename Fractional NuJilbers 


o 








\ 



1 

. i 

i 

ERIC 



65 



\ AiUTllMirriC ClluCK-UP SCORE i 

\ Pre-Post 1 Pa^t 1 

\\L)DITIQN ■ ^" . . 

I ) 34 2) 70 ,5)' 408 ■)) 49 1 • 

S3 48 340 6 
2. 

3. 

5) 38 b) 290 7) 8020 8) $57.43 

27 549 3824 ■ 4.70 ^' 

5798 . .86 
4365 9.26 " 5. 

, 6. 

S)) $12.00 + .60 10) 4/3 11) 1/3 7. 

4/8 1/6 

— • 8. 

9. 
10. 
11. 



12) 13 13) 5/6 14) 23 1/4 15) 4 5/6 

3 2/3 2/5 4 1/3 3 1/4 



16) 31 1/2 . 17) 5 1/4 + 6.5 18) .07 + .267 + .3207 12. 

13 2/3 •• 

14 3/4 19) 35.4 + 2.65 + .0295+ 3 



20) 7 yrs. 8 mo. 21) 5 f t . 7 in. 22) 2 hrs . 35 min. 

1 vr. 6 mo. 3 ft. 8 in. 4 hrs. 76 min. 



23) 1/2 + 1/6 + 1/.8 24) 5 1/2 + ,3/5 



25) 15 1/10 + .7 
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13. 
14. 
15. 
16. 
17. 
18- 
19. 
20. 
21 . 
22-. 
23. ■ 

25. 



66 



I 



I 



Pre- Test . , 

ADDITION or MlXnn I-RACTIONS WITH LIKH DfiNOMINATORS 
NAM!: DAT13 



13 , 15 . 12 1 . 13 

+ 4 2/5 + 3 1/3 + .2 3/4| * 3 5/6 



12 2/3 
+ I 1/3 



11 1/2 
+ 3 1/2 



44 
+ 11 



1/3 



46 
+ I6 



1/4 



35 1/4^ 

+ 15 



54 5/5 
+ 12 
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FRACTIONS 



Cut five rectangular shapes from a sheet of 
pap.er like the one pictured on the right. 



How long it? 



How wide ii^ it? 



l: Fold the fil\st shape into halves. Color 1/2 of it 

2, Fold the second one into .fourths . Co lor 1/4 of it. 

5. Fold .the third one into fourths. Color 3/4 of it. 

4. Fold the next one into eighths. Color 1/8 of it. 

5. Fold the laet one into eighths. Color 5/8 of it. 





A ]l ' C 

b. What part of the glass (B) is filled?^ 



2 inches 




o 



7, What part of D is not colored?^ 



8- How many eighths in A are not shaded? 



9. Which picture shows 3/4 shaded?_ 



10. Which is larger, 1/4 or 1/2? 



11. Which is smaller, 1/2 or 3/8? 



12. .Which is larger; 7/8 or 3/4? 



13 Rearrange the following fractions according to size-smallest to largest: 

i 7_, J^, J^, i, 3, _5, 3 

8 ■ 2 4 8 4 8 8 ^ . ' ' 





MORE ABOUT FRACTIONS 
Fold a circle into two parts. These, parts arc called 

halves. Why? _^ 

Take one half arid fold it 'into two equal parts. The 
parts are called fourths. Why? 



Use one of them and fold into 



two equal parts. These parts are called eighths. 

Why ? ,^ 

Put 1/8 on the white circle. Is 1/8 as much as 1/4? 

^Put two of the l/8*s on the white circle. 

What other part of the circle just covers them? 
^What doe^: 2/8 equal in size? ' 



Put 4 of the 1/8's on the white circle.^ What other 
part of thie circle will just cover them? 



Use the pi^ece of the circrle that will prove it. Put 
six of the 1/8's on the white circle. How much of 

the circle is covered? ^Place three of 

these quarter-sized pieces over the six 1/8's. ^ Are 
they the same size? 



- Use the above pictures to help solve the fractions^ below: 

1, How many 1/8's are there in one half? 

2. How many 1/2 ^s are there in a whole? 

5. How many eights aire there in 3/4? ' 

4. How many fourths are there in a whole? 

5. How many 1/8's are there in 1/4 of 2 Wholes? 

6. How many 1/2's are there in 1/2? * 

7. How many 1/8's are there in 'a whole? 

8. How many l/4*s are there in 2 wholes? 

9. How much is one half of a half? ^ 

10, How much is a half of~ir"fourth? 



4 8 2 4 2 8 4 
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Cut out a cardboard circle 1 inch in diameter. Use this to draw circles 

for each number below. Fill in the fractional part with your favorite 
color or use a pencil. 

o - 

1 i ■ i I' 

2 3 4 5 




2 
4 



4 



I 

2 
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FRACTION PARTS 




NAMH 



• DATE 



I. Name the fractional numbers in simjilest fonn. (Reduce to lowest terms) 



1. 2 
8 

2. 4_ 
36 

5. \4 

— 24 

4'.' 20^ 
32 

5. 9_ 

"12 



H\. Rename the fractional numbers so they have the same denominator. 

6. 4 , 2 \_ 
4 3 



V; 



7- 1 • i 

8. 5 , 3 

6 8 

9. 2^ , 3 

6 "8 

10. 7_ , 6 

14 7 
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INTERMEDIATE MATH PROGRAM 

letMh 18 Moaning of Froctiont 



B 



D 



There are 

in rectangle ABCD. 



congruent parts 




Thei^e are 
in the circle. 



congruent parts 



B 




Are the parts in triangle ABC 
congruent? 

, A ' B 





Which figure is divided into 2 
congruent parts? -2 




out of . 



congruent parts 



shaded. 

I 



6, 



7. 



8. 



9. 




-J out of 

are shaded. 



out of . 



is shaded. 



are shaded. 



. (out of 



•are shaded. 

□ 
□ 



congruent parts 




congruent parts^ 




out of congruent parts 



congruent parts 



11- 



12. 



13. 



There are 
altogether. 
There are . 
There are 



congruent parts 



shaded parts. 
— unshaded parts. 



□ 
□ 



number of shaded parts 

number of congruent parts 
altogether 



□ 
□ 



number of unshaded parts 

number of congruent parts 
altogether 



3 
4 



B 



amount shaded in (ip'^e A or 
figure B? ' ' 
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15. 



16. 



Which fraction tells about thi 
shaded part of the circle, ^ oi 

8 • 



Write the fraction that names 
the unshaded part of the 
rectangular region. 




Write the fraction that names 
the shaded part of the 
triangular region. 



78 



18. 



19. 



20. 



How many marbles are there in the 

set? 

i 

How" many of the marbles are 
shaded? 



„ outof marbles are shaded. 



'■ of the marbles kre shaded. 



□ 



Write the fraction that tells what part 
of the glasses are empty. 



o 
9 



9 is called the denominator. 



5 is called the numerator. 
In I , which numb^ris the 

d^inominator?" 

Which is the numerator? 



21 
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22. 



23. 

0 



Write\the fraction that names the 
s h a d e cl\ p a r t . , 



V 

Write the fraction that names the 



uhshaded\^rts. 



o ® o op 

Write the fractional numeral that 
describes the shaded marbles. . 

Write the fraction that describes the 
set of ujisliadedimarbles. ' 



In which number is the 

10 i 

denominator? ; 



Wliich number i^i the numerator? 



24. Which figure shows | , A or B? 
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Are' the parts congruent? 




A.re the parts congruent? 



How many congruent parts are 
there? . 



2 2 

3 ''5 



Circle the fractional numeral 
that describes the shaded part 
of this figure. 



Write the fraction that describes the 
set of shaded marbles. 




Write the fractional nunrieral 
that describes the shaded: part 



7. 



8. 



9. 



10. 



11. 



o 

Ii; |, which number is the 

8 

denominator? 



Which number is the numerator? 



Write the fractional numeral that 
describes the unshaded part. 




Write the fractional numeral that 
describes the shaded part. 



In a circle that is — shaded, there 

11 



are 



congruent parts and 



of them are shaded. 



Is 5 or 2 shaded? 

8 6 ' 



12. Which has i shaded, A or B? 



B 





INTERMEDIATE MATH PROGRAM 



Lesson 19 Equivalent Fractions 




Write the fraction that tells 
what part of the region is 
shaded. D 




Write the fraction that tells 
what part of the region is 
shaded. 




Write the fraction . that tells 
what part of the region is 
shaded. ^ 




7. 



Write the fr^tion that tells 
what part of the region is 
shaded. 




Write the fraction' that tells 
what part of the region is 
shaded. 



8. 






2 ^ _ ^ 
3.6 
Equivalent Fractions 




Write the fraction that tells 
what part of the region is 
shaded. 



9. 




3 
4 



8 



5. 



F^quivalent Fractions 



1 



10 



10. 





11. 1 - ^ 1 = _ 1 = _ 1 = _ 

2, 8, 42, ■ ■ , 99 



0 



2 



1 
2 



2 
2 



^ 0 

0 



1 

4 



2 
4 



3 
4 



0 
8 



1 
8 



2 
8 



3 
8 



4 
8 



5 
8 



6 
8 



7 
8 



8 



12. 



13. 0 = ^ 



14. J 



15. I 



1 _ 



16. 1 



2 
2 



17. 4x1 = 



X 1 = 



18. ^ X 1 



2 2 



19 3 ^ 2 _ 
19. 4X2- 



3 
4 



20. 



2 4 
3^4 



2 
3 
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21. 4 = „ 

5 20 



1 4 - 16 

5 4 ' 20 



22. 



8 ~ • 24 



3 

8 ^ 



23. 



36 



5 

S ^ 



36 



24. |7-'^-§- 



1 « 



25. 



11 



11 



16 



16 



26. ? = A 



2 

3 ^ 
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27. i 



_ 3 ^ 1 



3 ^ 3 



28. 4 

20 



29 



12 



—18 



30. 



15 
27 



16 = 
20 



34 ^ 

24 



3 X 1 
3 3 



1 
3 



POST TEST 



ADDITION OF NHXED l-llACTrONS Wmi 1,1 Kli DENOMINATORS 



NAM!- - DATE 



17 18 12 

^ - 1/^ • + 1 2/3 ' ■ +5 4/6 



64 1/3 . 23 1/4 , 15 

+21 2/3 +42 5/4 +13 1/3 



44; . 35 2/6 65 

+32 2/5 ' +24 +14 1/4 



21 5/6 
+ 52 1/6 
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POST TKST 



AlJorTION OF MI-XED FRACTIONS WITH IJNLIKF. DF.NnMINATlON 



\ NAMI: 



DATE 



2 2/3 
+6 4/6 



3 3/4 
+ 3 1/3 



5 2/5 
+3 2/10 



4 1/3 
+ 4 3/6 



1/8 

+ 2716 



7 .1/8 
+ 1 2/4 



4 3/16 
+ 2 3/4 - 



5 5/8 
s +1 3/16 



iNANlti 



pos:n;TnsT 

ADDITION SKILLS n O', 11, 12, 1.3, 14, 15 



DIRHCTIONS: Add the following fracti'onal numbers. Wri'te the sum 
(the answer) in the simplest equi valent . fract i on , 



K 2/8 + 3/8 



2. 6/12 + 4/12 = 



3. 2/6 + 3/6 = 



4. 1/4 + 2/4 



5. 1/2 + 1/5 



6. 3/4 + 1/8 = 



7/ 7 1/4 4 2 2/4 



. 10 2/ 12 + 6 4/12 = 



9. 8 2/6+4 2/6 = 



10. 6 2/3 + 3 



11. 



~T2~ 4 "17 2~r"2 37"8 = 
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,' , UlTM STRHHT SCHOOL 

^ • _ RliADING INnTRllCXrON SHQUP.NCli \ 

S..\MPIJ-. 

The following page^ illustrate a ty]n cal i n.s4:nict ional sequence fci^ readi ng . 
The first page is the teachers' worksheet for resources. On this sheet she 
writcs»..thc oh j ect i ves . to be accomplished, and the m^teri als . whirch are avail- 
able. The teacher thea assembles all of the materials at a learning cQnter 
or "centers in the . classroom . 



The samples provided are, for Word Attack and are at Level C within the WiJ 
consin Design. Please note that the teacher's Worksheet for Center Planning 
calls out a number of texts, games and supplementary materials In addition 
to. the IGE materials. In this ■ part i cul ar cycle, Mi-ss McN;eal was concent.fat- 
ling'bn vowels and used Test 5 as th'e~pre/pos t test fdr~Vow^lls~fnijs' £ a 
plus 1 and a plus w. The I^r suggestions reproduced here are alternative- 
strategies for c v iching thc e^peci f i c skills. At the end of the three 



f 



wock^ c- nine out of f i f te^en . chi Id ren had passed . Test 5 at the 80% pro- 
fi'cicncy level (a score of 24 or better on ^*he 50 item test) 



Students' who perform at *the 80% level b^\above< (indicated by circles on the 
Classroom wSki/f^ls Chart .) "proceed -lo a^nother objective. Those who do not work 
\vfith additional materials (prbbablv w^ith another^ teacher) until they are 

\ J '■ ■ ■ ■ 

ready to proceed. Working wi th^'dTf ferent teachers to achieve the same object 
i^ve provides the student with an opportunity to work with new materials 

because earch] teache r designs her own learning centers. Teachers use both 

. -A ' • 

commercial materi.als and equipment ^and teacher-made and' teacher- assembled 



materials In the centers. The ^Wi^Vk shops, for Center P-lanning provide ^the 
structure to ^help her to focus on^ the relat ijonship between mater1. als and 
^'^bject i ves. 



1 



Teache r ^7h "^IjQ d 

Time Block Q ( I O : f=,Ci -/Q:/o) 



Resource Materials 
Worksheet for Center Planning 



Obj ective ui'-^ CULi^C^UU^^'i^J^oJUJ^ 0LJLOXlJ\jLnrn^y-u}^ 



Texts 



Supplementary Texts:. 



) 




3 




i ^ 






i 
































b3. 


1 J>~r i 





Tapes, Filitistrips, Recordings ■ ^ 



Games • 

/. Ju&^jM ^■'©^CP ^<vmA^ 



Others 



/ 
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^LCUlhfL\j ^^JJJ^SudJbL^ -i3j3cXLOJU>i 



Instructional Package Reading 



Concept f^^onounci ation 



Pronouce words with a+1, vowel 
Sub-7 concep t a+w^ and to discriminate between 

those sounds . 
Date October 23, 1973 



Learning prerequisites 



1. Recognize vowel letters 



Pronounce vowel souiids 



< .1. 



■■-••/ 
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C.2.c.2,3,4 



Test 5 

^ 

Vowel + r, g + 1; g + w 




O ar 

O er-ir-ur 
O or 
al 

O aw . , 



O ar 
O er- 
O or 
O al 
O aw 



tr— ur 



13. 



O ar 

O er— ir-ur 
O or 
Oal 
O aw 



2. 



O ar 

O er-ir-ur ~ 
O or 
Oal 

O aw * ' 



O ar ..... 
O er— ir-ur 
Oor 
•Oal 

O'.aw 



14. 



O ar 
O er- 
O or 
Oal 
— O aw 



ir-ur 



O ar 

O er— ir-ur 
O o r =^ 
O al ■ 
O aw 



Oar 

O er— ir— ur 
O or 
O al 
O aw 



. 15. O ar 

-"r. ■ O^r— ir-ur 

O or : 

O al 
t O aw „ 



O ar - 
O er-ir-ur 
O ur 
O al 

O 3w 



"o ar ■ ;;■ . 

O er--ir.-u.r 
O or . ■. . 
O al. 

Q_aw ; 



10.' -O ar 

O er— ir— u.r 
O or 
O al 

.' ■ O aw ^' 



11. O ar 

. O er— ir— ur 
■■. :Oor . V 
O al 

0...-a.w.- ' - 



16. 



r-M. 



~Oar 
O-^r-ir-ur 
O or ; -1 
O.al 
O aw 



O ar 

O er-ir-ur 



Oor 



4^ 



Oal 
.O-aw, 



6. Oar • 

O er-ir-ur 
. O or 
■ O ai 

O avy 



I I 



12; O ar 'T" 
O er— ir-ur 
Oor 

' . O al 

O aw-. . , ; • 



II 



STOB 



1 



C.2,c.2.3.4 
Activity 3 
Worksheet 2 



Word' Attack 
Level C 
Skill 5 




C.2.c.2,3,4 Word Attack : 

Activliv 4 . * Level C 

Worksheets , ^ Skill 5 / 



In the blank- space.wrjie the word which^answers the riddle. Your 
answer should be a word that contains ar.;,er) ir, or ur. 



1 , It has four wheels.^You ride in it\ It is a 




2r"" ft is a large fish. It eats smaller, fish. It is a. 



3. It is the word for an animars hair/ It can be black, brown, 
yellow, or white. It is \ ' / 

4. Jt is a place where people have picnics. Sometimes it has swings. 

It is a M / 

5. "It is a color. It is a mixture of red and blue. It is / ' ■ . 



6, ,..lt is the best time of the year. It's warm, and there is pio school. 
■ 1^is_____. / 

7, He hit the ball with. the bat. He ran from home platfe to 
base, ... 7^ 

. ' ■ ' ' • ' . « ' • 7 * ' ■ 

8, You should wash your hands before eating. If yo/j don't, you 

. may get sick because of the • on your hands. 



■ \ 



\ 

[ 

It has four wheels. You ride in it. It is a Cc3i^ . 

It is a large fish. It eats smaller fish. It is a Shark 

It is the word for an animal's hair. It can be black, brown, 
yeUow, or white. It ic; -Pul^ . 

It is a place where people have picnics. Sometimes it has swings. 
Itif^a pdH<. ' 

It is a color. It is a mixture of red arrti blue. It is. purple, 

< * 

It is the best time of the year. It's warm, and there is no school. 
It is Summev^ 

He hit the ball with the bat. He ran from home plate to 
, ^AV-^X^ .base. : " ~ 

You should wash your hands before eating. If you don't, you 
may get sick because of the ^evt^^ (ci\\rt) on your hands. 



Fill in the missing letters in each sentence, -using ar, er, ir>.ur, or or. 



Word Attack 
LevefC 
Skills 
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1. The cow sleeps in the b n. 

0 

2. There is a set of swings in the p .k. 

"3: — I n su m m e r I eat c ZIZ. n" o h . f h e"c6 bT" 

4. The birthday present is f me. 

\ . 

5. , The hunt shot the deer from 50 yards away. 



6. In spring boys play m bles. • ^ 

..7. A happy cat says "P.. :r." 

8. We turn on lights when it gets d .'k. 

9. ■ A fire'b ^ ns. . v . . , 

10. To make butter in olden days/people used a ch. 



11. An angry dog will bj k. 

» .. „ _ ~ — — "~ — 

12. Be cireful when you use a sh p knife. • 

13. My nriother made a cake because it's my b^ — , — thdaV-,. 

14. In the summer I grow vegetables in my g__ — den. • 

15. .-"The cowb^ iS' taking the h \ ' d^of catde to the, past. 

■•. ' 101 . :\. , , 



4/ 



4r- 



■■ 1. The covv sleeps m the bAiLn. ^ . - ' 

2. Tliere is a set of-svvings in tlie p^t/l^- 

3. In summer I eat c-£Il_n on the cob. 

4. The birthday present is fiiL_ me. 

5. The liuntsn shot the doer from 50 yards away. 

6. In spring boys play m dr hipq - 

\7. A happy cat says "Pji£_r'.". ; S'^i ■ 

"8, We turn on ligins when it gets dav^k. 

9. A fire b,ii>Lns. 

10. To make butter in olden days, people used a ch Ur n. 

11. An angry doy will bJil_-.k. . 



12. Be careful when you.use a sh <3 r p knife. 

. ■ ■ ■ I . ■ 

13. My mother made a cike. because it's my bjJC—thday. 

14. In the summer I grow vegetables in my g.^t-.deni. 



15. The cowboy is taking the h £^ li jf cattle to the past J:<vi_e. 
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ANC 






INO 


3 



0 ■ 


TED 




















. vO 




CI. 


CI, -< 






X 
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CO 



T3 















ve 










•rt 
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U 


in 














> 




•r— > 








u 






U . 


►J 




o 


0) 


aJ 










n3 






o 






a 




o 




C 


c 


o 


c 




O 


<u 




cd 


6 


•H 


•H 






o 


-M ■ 


CJ 


CD 


h 


o 


<D 




OJ 


O 










<D 


a, 


O 


bO 


h 








o 






o ^ 


C3u- 


Q 






a 


•X 
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11 ITU STREl-r SCHOOL 
LANGUAGH [.NSTRUCTION SEQUENCE ■ 

, SAMPLE * ' . 

In this jiarticular sequcMicc, the text 'Lan^juage for Daily Use was us.cd 
oxtcirsi yely , but the primary tcchni cjue employed was the use of Performance 
Contracts. Several di ffcrcnt contracts have been reproduced here, ^, Note 
that In most "cases, the students liavc' real choices among act ivi ties that ^ 
will lead to the acqui s i-ton pf the same-.ski'll. . . • 

-The pre/j>ost "'tests are deferent i-n this case; Both'\of these tests 
were developed by school persomisl. ^ " 

Tlii.s aenter .was set up in Time Block 3^ which is the Home Room period 
in which Language , Spe II i ng , Handwriting^, Science, Social Studies, Health 
and Study Skills ;ire also taught. 



Teache'r 



Time Block 3 Q - I Q - Q ' 



Resource Materials 
Worksheet for Center Planning 



Objective:^ cCL/^jl. 



texts '^\; 



Supplementary Texts:* 



Tapes, Filmstrips, Recc 



Games. 



rdirigs 



X 





L.P U 



- ^ V 107 



a '3 3 ; «^'7 / . 



F radG 4. llnit 7 Perfect 'Score 50 My Score 

DIAGNOSTIC TKST 1 . - 

K Draw a line under each word, abbre viati on , • or initial that should begin 
with a capital letter. (Score; 20) 

1,. nir. aiid mr,s . hill drove to arizona this autuh)n, ■ 

2. dr. o. b, adams went to the mountains with them. 

3. mi.ss evans' visited swope park just before halloween. 

4. last august we visited a zoo in dncap.o, Illinois. 
"^'5. on tuesda)' morning we saw a nanda named chan. 

II. Ulace 'periods, question marks ,. and exclamation points where they are 
ncede^d in the following sentences. (Score;. 15) 

6/ Mr J L Norris said that pandas came from Qiina 

*' ... ^^^^ . . 

7. Has Judge V- 0 Watts ever seen a panda 

8. (Ih , how interested Mrs R, L^^/ash was 

■I ^ f 

9. Dr- James West I'lad seen several pandas 

10. Mr Norris added that pandas are'not found often 

III. Write the word Yes In front of each group of words that is a^f^entence 
and write, the word No before each group that is not a sentence. (Score; S) 

;! giaJit panda is not a bear 

12. IVhite fur with^hlack spots _ . 

' ■ :. 13. l\^at do pandas eat 

14-. Its home in Giina or Tibet 

15 . In its native land a panda eats bamboo 

IV. Draw a line under the correct word in parentheses . '■ (Score: 10) 
16. Ann and I had (went, gone) to thc^'zoo. 

17.. Manx* T)eople had (came, come) to see the nanda. ^ 

18. (Was., .JV'ere)'^ you there at feeding time? v., 

19. .^nn'*"aIld I (saw, seen) the panda eating. ^ ';. \' 
^20. .At. the z.oo pcir.das (is, are) fed m^iny ciiffereri't foods. 



. , , fooJ t>«>- ' 

, meal ^^^^^^ A '\ Xi'^^^'^'■^ 
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Instructional Package_ 
Concept . 



S Lib. -Con cept 
Date ' ' 



, I'liRFORMAMC): CONTRACT ' ^ 

\ . ' . i 

I, the le arno r ^ agree to do the activities checked below in 

order tn prove that I ha\'e ydiievcd 90% proficiency in 

sentence writing " , ' 

1 believe that 1 wi ll be ah io to conplete the items 1 checked below by^ 



Date . 

OB.IhCriVli : - 

I wi 11 be able to tell whether a group of words are or are not a sentence 
by writing yes or no, 

I will be able to write a complete sentence correctly. 

•' .LRARNING aiOlCLiS 
Lan.p^.uage for Dai vlls.e - 



1. Read about 3 kinds of sentences p,2 

2. Read about writlnt?, a sentence p. 5 and do the practice. 

3. Do the folJowini: ju\^es , ' U'r.ite the complete sentence, 
p. 7, .23, 26, 29, 26!) , 270. ■ 

Post^^rest p, 2 8 Score ^1 jind^ F 1 % Date 



If mv post Test sliouid vrore let^s than 90% I agree to continue ..with this skill 
doint! additLonal LnAWs'IMG JIOICHS until I have achieved 90% proficiency on a 
Posf-Test . ' ' 

I think that my next con'tract should involve ^ _J ' '. 



Tea cher 



[nst ruct i onal Package 
Concept 



Sub -(ion cept 



liRFORMW'CB CONTRACT 



I, the learner agree"'to do the activities checked below in 

order to prove that I have achiev.ed 90% proficiency in 

sentence writing, 

T believe that I will be able to conplete the items I checked below hy 



Date 

OBJECTIVE: 

I will be able to write k complete sentence when^given a group 
. of words on small cards .. ' 

. Materials: Sentence Builder . 



ru • ^ #1 c 11 . LEARNING aiOICES 

Choice #1: Follow these s,teps: 

■ 1. Take a handful of words from the box 



2. Arrange them so that you have a complete * thought 

3. Write your s.eiTtence on paper * /. 

V-:: 4. Underline the subject once. Underline . the verb twice 
Jl 5, Share your sentences with a friend. Correct them. 



Choice #2: Repeat steps 1-5 with a new handful of words. 



Post Test' Score % Date 

— — 



If m>* post Test should score less than 90% I agree to continue with this skill 
doing additional LEARNING QiOICES until I have achieved 90% proficiency on a 
Post Test," * . ' , ' . 

I think that mv ne.xt contract should involve ' ' 



McNeal 

Tocjche r 



4.., 

• Instructional I'acka^^e 



Con cent 



Sub -Con ceot 



PuRI-ORMANa: CC:,TRACT 



r - 

i 



the student ^ , L* i , . , 

_ agree to do the activities checked belovv m 



orde r to prove that I have achieved 9^0% profi cienc>''"in 
language- capi't aliz at i on -p-* 



I believe tliat [ will be al^le to coiiplete the items I checked below by 



. • y Date 

OBJECriVc : . ' . \ 

I will be able to write a letter^ 5tory, paragraph or sentence 
correctly by capi talizliig when necessary. 



A'.' I wi 11 write the names of persons nnd pets correctly. 



Language for Hai ly Use 4 



p. 21 p. 22 p.2'S-lV. p.SO'^IV. p:72 
p.81 p.87 p.9£ p:.l?« p.2!9-/i'2 
252 -ft 2, 3 and 4, p. .26^2^, P-^M " 

Posttest , p . 288. This must be given orally. 



Post Test , Score • . % 'Date 



If r^:*' post Test should score less than 90% I agree to continue with this skill 
doing' additional. LEARNING aiO[CES unti 1 I naye achieved- 90-3 proficiency on a 
Pv^>r ' Tcvst . ■ ' ■ ■ " ■ ■ . 

I thirk that r.y n-.-iAt contract ^iiould iiivoive^^^ ' 

• . ' McNca] ' 



Instructional Package_j_ 
Concept ^ 



Sub ■•^Con ceDt_ 
f3ate' 



Pi-RFORMANCE CONTRACT ^ - 

I, the student agree to do the activities checked below in 
order to prove that I have achieved 90% proficiency in , , 



language-capitalization " - ... ^ 



I believe that I will be able to conplete t jms I" dfe'cke'd below" by_ 



Date 

OBJECTIVE: . * 



I will be able to write a letter, story, paragraph or sentence 
correctly by capitalizing whenever necessary. 

B. 1 will write the names of particular places correctly. 



LEARNING CHOICES . 

1 . Read pp262-263 in -Language for Daily' Use-4 

2 . Language for Dai Iv Use '4 p . 96 ''^ 

. . ' 'p. 106 

' " p. 232 - 1-4 

p. 264 - 2-7 

3. Language for Daily Use 6 p. 34 

p. 69 - B 



Post Test Score .% Date 



If rn>' post Test should score less than 90% I agree to continue with this skill 
doing additional LEARNING CHOICES until I have achieved 90% proficiency, on a 
Post Test . * , . . 



\ 



I think that my next contract •shoulti involve 



McNeal 



Instructional Package^ 
Con cep t__ '■ 



S Lib -Con cept 

Date 



PERFORMANCE CONTR.\CT 



i, the student ^ agree to do the activities checked below in 

order to prove that I have achieved 90% proficiency in ^ 

paragraph writing- 



■ I believe that I will tie able to conplete the items I checked below by_ 

" . s. ' ^ '' ■• .. 

■ ■ ' ■■ . 

OBJECTIVE: ' ^ - , 



I will be able to write a group of sentences- correct ly that 
relate to one'topio. ■ " - ■ - 



L anguage for Daily Use Dook 4 

1. Read- the rules on' p. 11 and p. 271 

2. .00^.12 
' 5. Do p .■ 2 72 ■ 

Post Test p.28 " Score . ^III % Date 



If my post..Test should^score less—than 90% ! agree to continue with this skill- 
doing '"additional LEARNING CHOICES until I Ijave achieved 90% proficiency on- a 
Po^t:,Jese7 ' • - 

I think that my next contract should involve . 



McNeal 
Teacher 



Student 



Instructional Padfage^ 



"Concent 



Sub -Coiicept 

D:ii.o 



, ' ■ ' Fi:RFO.^.v'A\CE CONTR.ACT 

I, the student ^ agree to do the activities checked below in 

order to prove that I have achieved 90.% profici.ency in ' 

. writing limericks 

I believe that I will be able.t'o conplete the items I checked below by , 

OBJECTIVE: 



Date 



I will write a li-merick using my own words 



X- 



Book: Wider Than The Sky ' 

LEARVLVG CHOICES 

1. Read p. 73 and 74 in the hook named above. 

2. What is a limerick? 

♦ 3. ls~ a~ limeri ck 'rhyming pattern "A "B" A B~A~^?' OR 

A A B B A ? 

4, Write a limerick following the correct pattern 



Post Test Score ' % Date 



\ • ■ ■ ■!...• • ■ 

If my post Test should score less than 90.%-^Ir**agre?rto'^continue- with^,^^^^ 

. ^.K*"*' ' . ^ 

* doing addition^ LEARNING CHOICES-^ uhti 1 L have achieved*90% proficiency on a 
Post Test; . .. \. ' . - 

I think that nv next;. i:oh-tract should involve . :: . 

McNeal 



Grade 4, (hit I, Perfect Score 50 My-- Score; 



I. Draw a line under each worcl, abbreviation, or initial that should begin • 
with a 'capital letter., Place punctuation niarks where they are needed, (Score: 34) 

1. last Wednesday was memorial day. 

.. ! • . - ' 

* . * 1 

2. dr;* and mrs . j. b. mann visited us at mineral park,- 

3. my dog, buster, 'chased their cat, smoky, 
"4. the park is beautiful in may. j 

5. on friday, june 7, we are going hiking with miss ellibtt, 
6Ns^ mr and mrs d m burt spend the summer at the park ! 

7. mr'^t^urt takes us fishing every Saturday ^ -. 

8. dr g ros^^invites us to sail wi!th him " 

\ • ■ I ■ ■ • • 

9. oh, how the sailb.oat skims the water i - : , 

■ . i . 

* 10. do you kndw why ju.ly i^\iny favorite month 

II/ . Write the word Yes before eaclv group of.words below that is a sentence. 
Write the word No before e'acli group that is not a sentence, (Score: 5J 

■ 11. Do you swim often ' ; . 

12. Yes, swimming every^ day ^ . 

■ _13, ' I like to dive from-the dock, too 

14. Thejre are so many things to do 

. 15 > ' -'HaiSiy^' enough time , ^ ^ - 



r^'III. "Draw a line under the correct W'ord in parentheses, (Score: 11) 



..16.-^^ ^Vfe have (went, gOTe) to Mineral Park for our vacation 

17. * Our cabin (is, are) near the lake. 

18. We have (came, come) here e^ery suminer, 

.19* One morning I (saw, seen) a deer by the. cabin, 

20. He (ran, run) when he (saw, seen) me open the door, 

21. " The trees (was , were) glistening .wi^th dew, ^ 

22. . The sun* (-came, come) through the leafy branches, 

23. I had (ran, run) far ^lorig the beach. 
.24, Finally I (went , gone) back , to th'e. cabin. 



'gp^^-. 25.. We (was, were) ready to , have breakfast , and I was hungry! 



UlTH S.TIU-F.T SCHOOL 
STUDY SKILLS INSTRUCTION Sl-QUBNCH 
\ ' ' v.v i • " SAMPLK, 



Study skills is one of t^e Home Room subjects, thus kll' children are 
rotated through this center. Performance Contracts are used again here, 
although the yse cf contracts is not by any means the prime instructional 
strategy at" the school: Tfie program is truly eclectic in that regard , . 
with all teachers given . a.great deal of freedom in selecting materials 
and techniques th-ey feel will be successful in meeti^^^^^^^^^^^^ • 
behavioral objectives. 



I -. 



, Teache r' rfloms J^O 

Time Block 3 ( /-'Wy-^ ' Hc) 



Resource Ma.teriais- 
Worksheet for Center Planning 



Objective: ^^^^^ Ot^^juymyrbo. . 



Texts 



^ „ * 



Supplementary Texts: 

,. ■ J 

f I / ■ ■ ' 



Tapes, Filmstrips, Recordings 



Games 



o 


o o o 


G 


o 


o 


O J2i'0 


o 





Othei 



ERIC 



. C/eTTU), oOi'^'Ocrv; ..n-^^ " , ' 

U» . ApLXLuf^ 118 . 



i n s t ru c t i on a 1 Pa c:<age_ 



Siih-Concept 
l)<!te' 



Rl'OUM.\NC:fi CONTRACT 



1, the learner ^ agree to do the ^activities checked below in 

'order to 'prove that I have achieved' 90% proficiency in . ^ 

columns and rows (Study Skills) " 

.1 believe that I'will be able to complete th^. items I checked below by^ ^ 



♦ Date 

OBJECTIVE: . . \ , 



I will be able to locate aji 'item when pi ven' instruct ions 
defined \\y a column or row. 



I will locate an item and e^lain its location by use of 
columns and rows. 



LliAl^NENG. GiOLGES . ; ■ 

1, Look in a magazine and find two pictures that^ exenipl i fy column and rows 

2. CoiVie to a teacher cli rectetl lesson on what a grid is. . . - 



5, Do Follow-up exercises in locating items on a grid. 

" (Instructional Mate^Vi a Is attached) 
4/ Take a posttest. (Sec the teacher for instruction) 



Post Test Score ■ % Date 



Jf nr/ post Test should score less than 90% I agree to continue with this skill 
doing additional UIARNLNG CHOICES until I have achieved 90% proficiency, on a 
Po^t Test . * . ■ . . • 



til at ny next c 


rvitrajt s:\onld in'v:o,lve ' 






















Teadier 






■ ' • ' ' A - 






c 



hi 



SKILL .DEVELOPMENT .ACTIVITIES 

" - ■ V ■' . ■ '■. V , ■ ■ ^ \ ' . ' 

/ ; For each of the a'ctivities ^escribed below, mimeogjaphed" copies of..., 
■ * iX worksheets and pencils or crayons are needed for eaclV^hild. 

Worksheet 1 \ " ' /'"^ " " ' 

Procedure; The teacher explains that the six large squares on the worksheet are" 
called grids and that the small squares within the grids e^ch form part 6f a 
row and part of a column. He then gives the following 'instr,uctions ' for coloring 
-? the grids: . . : _ ' . ' ^ 

On grid 1, color the boxes in the ship row red. " 

On grid 2, color' the boxes in the . cow. column green. 

On grid 3, color the boxes in the shp^ row blue. 

On grid 4, color the boxes in the scisst)rs column orange, ' 

On grid 5,.- color the...bo'xes in the chair row brown. ' ? 

On grid, 6/ color 'the boxes in the foot column black. 



Worksheet '2* (requires small" classroom objects, e.-g. paper clips<^ chalk, e^raser" . 
° ■ tack, etc.) ; ' 

Procedure: The teacher points out that the rows are labeled with a-rticles of 
clothing and the columns with , types of animals and asks 'the children'.tolpl,ace^.^" 
each item on a specific square-for example, on the shoe-dog square. , The teacher 
^or a child describes the location qf.an object and asks the students'^tp iden- 
tify the object. . ' . / V ^ ..V\ , ' ^. 

'Workshee;t 3 ^ ^ .. " ^ 

Procedure; Directions are given orally by the teacher: 

. '^Put A.in" the -'dresser - row -and' the boat columnv - - -7- . " 

' Put X in\th^. lamp row and .th^ bus column. / ' ' " ' 

Put B in the- chair row and the^boat column'. X • ■ " 

. Put E, in the lamp row and the train xolumn. ^ -5 \ 

Put 0 in the stool jow and 'the- plane colujnn. ^ ■ 

Put M in the desk row and^the. bus cdlumr\. <, - . . 



Put T in theVbed row and the -bike column, 
Put Fin the bed row and the 'car cojumri. 



, Put R in the couch row -and the ♦train cqlumrsj^--^ ; . t 

' •P^ut C in the .table row and the bike column. . - . 

Worksheet 4 ' * " t*" ■ • \ 

Proc edur e : Grpups of two to i^ou'r children are formed. One player marks three, 
boxes on -his gri'd^with an X showing v?here he has hidden" three' bag^s of gold. 
The grid is^kept du:t of view of the other players. Another pl-ayej- smarts the, 
game by giving the £wp coordinates, of a box in which he thinks Ji^.will find ' 
one of his opponent' s bags of gold. He keeps a'^record of his. yes and no' gues'-, 
ses on his own grid by fislling .in the boxes . The players take turns ^aessing 
until one of, them locates all three bags of. gold and becomes the winner. 



ERIC 



Instructional Package 



Concept 



L 



Dare 



...... : - j: : • 

S Lib - C on cep t .__ 



PERFORMANCE CONTR.:\a 



^ I, I the learner ; agree to do the activdties checked below in 



order to prove, that I have achieved 90% proficiency in_ 
study skills - col.umns and rows 



. i. ■ ■ ' 

I believe that I will be able to conplete the items I checkjed below by 



Date 

OBJECTIVE: . = ,1 

' . ■ ■ . , i 

I will be able to make a grid using information located in Voices of 
Latin Cultures and Ancient. Civilizations about crops .grown , in Africa, 

^ ) 

Materials: Voices of Latin Cultures and Ancient Civilizations 

* One Jarge piece of linlined paper ■ * . , , 

. Pictures of. crops 

' . , .■ ' ./ ■ ■ LEARNING CHOICES y 

. 1. Read 'Section Four, /"Alrtica^* Unit 2:,pp, , 3€7-369 .• • 



.2. Look in an encyclopedia under the, correct title,, and find 
* examples of. the crops \mentioned in Unit 2^ 
3. Draw pictures. of those crops in a grid. . 



Post Test Score ' % Date 



- If my post Test should score less than 90% I agree to continue with this skill 
/ doing additional LEARNING CHOICES until I have achieved -90% proficiency on a 

i ' ■.. . • . ' ■ V ' ■ 

' - Posf--.Jest 

• ■ J think that my next contract shaul^J involve-; ^- ■ ■ ■ . ■ ■ ^ ' 

,.»%.• " ... = * ■ . 



Teacher 



Student 



IIITH STRBET SCHOOL^ 
PSCYHONtOTOR INSTRUCTION- PROGRAM 



* ^^^^ • The following is an" excerpt from a school cfocunierit"" which "compl^^ 

describes the design and details the currn culuni The format for the 
•program is contained in this excerjit; additional information may be 
obtained from the school. ' 

It is the purpose of this publication to present a sy.stemati c psychomotor 
instructional pro^zram. This material is written pri marily for teacliers of 
early childliood education and for other professional workers concerned with 
the learning problems of atypical children. In addition, it is hoped that 
this materia.] wi H he helpful to p;jrents of children in. early ch i ldh«od edu- 
cat i on . * ' . V,.^ ' * " 

The design for this proj^^ram is based on a phi losophy 'that schools have a 
definite obligation and responsibi lity. to provide experiences based on the 

intcr.ests and -needs of the learner that will enable him to develop' his fullest 

' " • ■ .. ■ ^ 

potent!. al. capacity. Cliildren sliould be prepared for present and future livinp., 

^1 I ' . • 

and equipped with the necessary ski lls and abilities ne-cessary for becoming 
contributors to the main stream of society. 

jln order to accomplish this task, we must acquaLnt DQ-rselves with the ever- 
changing social influences wh i cli greatly affect our culture and its subcultures., 
and then devise purposeful objectives to help the cliildren fulfill the demands 
of our society. ' ^ . .. 

.Thereof ore", our educational purposes are based on. the need for developing a 
^'total" individual. A tin rd of the total development is in the Psy.chnmotor 
Domain. To attain this purpose we will: ; 

1. Giiide.each student into those learning and living experiences that 
will enable him to behave as a responsible, considerate, contributing 
citizen at eveiy stage of his development ,. either with respect to the 
body politic or to his own particular tasks. 

2. Help even'^ pupi 1 to acquire an accept ancc and an understanding of. his 
body, and knowledge of his body's position In. space. 

3. Provide each pupirwith the opportunity to develop skills in fundamen- 
tal . movement . ■, ♦ " . 



FORMAT 

The content of PSYGH0N10T0R PROGRANrKas been ^ ^a^^^^ 's:.. : 

Level I - Perception - « 

Child has an awareness of sense organs. * 

' - _ Level II - Set - 

Child develops readiness for action. .Child set to 
receive instructions. . * 

Level III - Guided Response - 

Tutored behavior, child responds to instruction . . 

Level IV - Mechanism - 
Habit 

Level V - Complex Overt Responses - 

Child participates in a series of coordinated motor 
ski lis . 

-The levels contain the goal developmental stages, skills, objectives, and 
activities. .which appear to belong to that area and- are written with the philosophy 
that they are t^elat.ively complete unto themselves. However, each level contains 
horizontal skills that are related to other curriculum areas. In addition many 
skills and activities are taught at several or all levels. Also many activities 
will be taught simultaneously. = 

A teacher summary statement is found in each section. This will give the reader 
inqDortant information about that area of the curriculum. 

The goals are written as a broad intent. The terminal objectives are written 
to provide, a time sequence. The behavioral objectives are Specific, arranged in 
sequence, and written to reflect the critical fact ors_requi red for the achieve- 
ment of the goals. 

The skills are keyed to the developmental tasks. The objectives are keyed- 
to the skills. The learning activities are keyed to objectives . 
Pre-assessment , post assessment and re-cycling are part of each level. 
"This hierarchical "tie-in** emphasizes the systematic-structure of the Manage- 
ment Program. 



This program is presented in five levels. . Liach part represents a leve] of 
chomot or^domai n , ' *; 



ps\ 



The hiera 



Level I 
Level II 
:..Le.vel 111 
Level IV 
Level V 



1 . 00 Pe rccpt i on 
2 AM) Set 

3.00 nuidcd [Response , 

4.00 Mechanism 

5.00 Complex Overt Responses 



irchal developmental sta.^es of learninj^ related to the taxonomy "for 
obj ect i ve^ , i n the psychomotor domai.n consist of six stapes: 
\ ^" 1 . dross Motor . ■ 

■ • "\ .2. Mot or-pe rcept ua 1 \ 

\ 3. Perceptual Motor 

\ 4 . _Pe rcept ual 



\ 



5 . I'e rcept udl - con cept ual 
6. Conceptual 



iim of 



This contLiiuium of deve lopmental. t asks re lated directlv with, the hierarclial 
de ve lopment aij stages oflearninp. The continuum is designed to meet the psycho 
motor needs o^ pupi Is jangi ng from ages 4-8 years. There are te^I^^^^^^- 



ERLC 



1. Body Awareness and position In space 

2 . Rasi c--fundamental movement 

.3. Movement using objects and equipment- 

4 , At tent i on 

5 , Vi sua! Dis cri mihat i on : , 

vi s ual acui ty ' 

vi s.ual t rack i ng 

vi s ual memory 
"'■fi.gure - Ground di ffe.rent at i on 
' perceptual consistency 
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6 . Audi t oiy Discriminati on 



auditory acuity . ' ^ 

auditor/ tracking 

auditory memory " •i;. 

7. Tactile Discrimination 

> 8. Coordinated Abilities • - 

eye-hand coordinat i on - 
eye-foot coordination 

*• 

9 . Language 
10. Conceptual 

The identification of skills was completed after an assessment of pupil psycho- 
motor needs by teachers in grades pre-kindergartcn through third. A, hierarchy 
of these skills are built within the continuum of the developmental tasks. For 
example,, on the Basic-Fundamental Movement step of the continuum, the skills are: 



Non-Locomotor 


Locomotor 




Bend 


Raise 


\ Creep 


Jump 


Stretch 


Fall 


Crawl 


Gallop 


Push 


Swing 


Nod 


Slide 


Lift 


Whirl 


Walk ■ 


Hop 


Pull 


Sway 


Run 


Leap 


Lower 


Twist 


Ship 


Start 






Dodge 


Stop 



ERIC 



The material in this publication has been tested with pupils of varying degrees. 

of maturity and developmental levels, and different types of abilities. Teachers 

"are encouraged to modify the .activities whenever and wherever needed. 

The following teaching sugg,estions may prove helpful to teachers in planning 

^ the implementation of this program. , " 

Pupils learn best when: . ' 

the teacher is positive and .constructive 

. the environment is favorable • 

■ ' the space is large enough 

the activity is suited to. their needs 
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TAXONONft' CLASSiFlCAriON UiVHL ONIi 



PcrccMUion -\ an awnmrcss of sense ort'.ans. 
ni.:Vl.:LOPMl:NTAL STAGl: : ' ros s Mot or and ^tovenlent . ' 

• Gross motor cuid movement are those inherant patterns that contriHTite to 
information pathering in which i ncreasin^ moto^r skill develops usable motor 

■ . . A V- 

pat-terns that make all future education possible. Locomotor movements include 
those behaviors that ciian^je the stationan' learner into an ambulatory learner. 
Vii LOP MliNTAL TASKS : 



"T700 Perception ' ; 

li 10 Body Awareness and l^ositLon in Space ^ ' . 

• 1 . 20 Bas i c- Fundament a 1 Movement ■ , 

1.30 Movement usin^ objects and equipment 

ft 

BODY AlVARHNHSS AND POSITION. IN SPACI: * ' . ' . • 

i fiCtAL : . . ^ • ■ . - ^ ■ 

l-ach cbild will acquire an understanding and an acceptance of his body, 
and knowledge and appreciation of his body's jVosition in space. 

SKILLS^ , ---^ . ; ■ - 

Body Awareness \ *■ 

Body Parts and Surfaces (self). 
.-: Left and Right Sides 

Body I^arts and Surfaces (other people) 

Body Positi-on . . ' ^ 

Pos i t i on ■ of St ati on ar>' and Moving Objects 



PUPIL ASSHSSMONT: 



ERJC 
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Pupil assessment is fiecessary before and after learning activities are 



ERIC 



implernented by the 'teacher. _ 

-A short explanation of the assessment technique and student success 
level might be helpfuT.' The suggestctl, check sheets in this program will be 
detailed enough to cover every objective listed. Pupils performing all the 
tasks listed will meet the requirements of specified Behavioral Objectives. 
Pupi'.ls performing half will meet half of the requirements as specified ob- 
jectives , etc. / . 

In ordej for pupils to move smoothly through the hierarchy of skills 

^ «i ' . ' ^ . . ■ . 

it is suggesteu . that pupils ^eet all requirements for each skill before pro- 

■ ' . \\ ' ■ 

ceeding upward. However , teacher observation, individual pupil difference, * 

'and other factors such as physical defe.cts wi 1 1 determine each child's pro- 

, ■■ » , • " ■ * 

ficiency success level. 

„ ' \ ■ . 

The letter P - proficient and N,P. - non proficient will be used instead 

- • (9" ' . . . . 

of the traditional S - satisfactory and N - needs to improve.' All pupils.: 
within the '-normal" range should be expected to become proficient at all five 
levels if tHe program is carefully- systematrcalTyTif^^^^ by teachers. 

LEARNING ACTIVITIES : *' ' . ^ \ ^ ; , 

All pupils should be given in.stuction in all Behavioral i tasks missed 
on the nre-test. 

To help the child understand his body and his body relation to his en- 
vironment, games may be used to teach skill lessons in addition to reinforcing 
learned skills. , 
A. DOPY AWARENESS 

* * E ncou rage each child- to observe his own .hands and feet . 

•1 " . ■ • , 

^;Permit group to play ;*'peek-a-boo" by looking into mirror and around 
■ ■■ ^.-objects . / . , ' , . 

• 1 • ' - ' 

Teach child to imitate gross facial expressions/ 
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1 1 1 1 h St root School 

U^syvrh-oiHo to r ■ PTo^^-r am — 

. ) . . , ^- ■ 

Sajnp' 1 o Boh a v\ o ra I Tas kV: 





A. BODY AWAKHNliSS ' ■ ■ - ' ^ 


PRl 






H ■ 

POST 


P 


- NP 


p 


■HlliCYCLh; 


Touch and name ai'iiis. legs, t'cot , hear, face 
eyes, nosc^, ears, riioutli , ^ ^ 










2 


Touch parts and surfaces of id hands: 
. upper arms, lower arms 








■ - 


elbows, wrists ^ liands 










8 fingers , 2 t luiinhs ... 




















' M M I ni Mti fl H ;^ <'-k n F h 1 TT ( J 

. I ' vX i. Ill • CXJ \ \Ji \J Ci\JT\ \ \ i k\ \ \ \.i T '.. 










hpf>l F h ;^ n llf^pl f\{- fhiimh * / 






l 

\ 




. 5 


Touch naYf^ and *^ijrf;lt'PK o'F fhf* 1pa< ^md 
feets: upper legs, thighs, lower legs 




c 




. ~ ; 


-caiWsT shins, ankles , 








t 












- - - , '.■ - •!.;■■■ 

arches . toes ; toenai Is ■ ' 










top . bot torn; front , back , s i de , i nsi de , autsi de f 
tips of toes; 










4 

I 


\ , ■ . ■ ■ 

"Touch your left (rightj arm (leg, ear, etc.}" 










B. POSITION IN GPACEi " 










2 forward rolLs, 2 backward rolls 










V ■ 


, Make turns of wiio le body - - "one quarter turn,' 
- one - ha l f— turn-,— ■ fuH—t urn^ 










__b.end and touch toes with' both h;m(U 










■ cross rifiht (left) over tlie ?)ther loji 










0 


swing both arms in front.- left to right, 
right t,o left • . . . * ♦ . 



















\ 


POST ^ 


• 






P 


NP 


P\ ' 

s 

\ 


^ RECYCLE 






h ree 


Identify parts of. body of a picture of another 
person / . , ^ . 








\ . 

\ ■ 




■ ' ■ 


5" 

-o., 

u ■ 


'Draw a .pi cture and i dent i fy parts of body 
'^-..(opjlonal ) , 














Group Four 


Move across balance beam in various directions 
(forward, backward), with various speeds (fast, 
slow) in various, levels (high; low). Identify " 
where various/parts of the body (arm, legs, 
waist) are located in relation; to his other 
parts, as well as to the ground and other 
objects around him . > 










a 






Perform the ariel skills: Bend foWard 
(backward) \ 
















Stretch up on toes / ^ ' 












- 




Pull a wagon across the room ■ - 










^ 






Lift the box off the table 














> 


Whirl around three times 














■ a" 
- o - 

1 ,^7- 


- Push someone in the wagon^ 














Fall forward on the mat 













■. C. ! BbHAVIORAL -TASKS MISSED V; 

Group 1 * . , . , , ^ 

Group 2 , " 

Group. 3 . ^ 

Groiip 4 - . : ■ ~ 

Group; 5 ■ . ^ 

Group 1 ^ ' ^ _^ ' ' ■ 

Group 2 • \ - , 

Group 3 , . ' ' 

Group 4 " . . • ■ ^ . . ' ■ ' ■ ' 

Group 5 ■ ' • ' ^ 

. v/D. - J CONWENTS ' ' . " . ' ■ ■ : ' - 

ERIC ■ ■ ■ 



■ ■ \ '■ 

I 1 lt.li SVrcot^SchQol 

Student Sk i I 1 Achievement Tracking System 
l,e ve 1 i")iie 

-Section I - l^ody Awareness and Position in-Sj-j^ce 



SK-ILLS 



paf e l'"roin 
re To': 



Teacli child''to respond to the Inmian* smile, yreet people, and v^/ave. 
Vgoo^"bVei" ' ^ • 

Encourage each child indicate body parts by telling about-, pointing 
to , touching . \ ^ • 

-Group games such ds Si mon Say s and Robot , 

■ -Instruct each child to "touch your left (right) leg, arm, ear, etc.V- 

-(Pre-school and kindergarten) Whi 1 e children are on rest mat^ , have 
them show" right h3nd, left foot, touch righ^ ear, touch left eye, etc. . 

V ■ . 4 

•» . ' ' ' 

-Instruct pupils to: 

' ■ — — 0 . • ' 

V -TolTcyrthe front of his body, (side, back, top, and bottom).- 

-P4ace the back of his hand to the top of your head.. 

-Te.U the.naiT^e of - the-surfac'e he is touching . "I am touching the 

bottom (sole) of my foot to the front of my leg." 

-Completevsentences which tell about the usage pf the various -parts . 
. ' ."I see'> wi'th my . " "I walk with^ my ." 

POSITION IN SPACE ^ ' 

"5 ■ ' ■ ■ . , . _ _^ 

-To help thef. child with right and left, the games Simon Says .and vRobot - 
Came may again be used, reinforced daily.witfi: ' ■ 

* ^ -Stand- to .the right' (left) of your chair. . 

-Stand behind your chair. ^ Use words : around , go in, *go out, in s 
back of, under, ever, in front of, through, away, toward, etc. 

-Boys m.ay go out .of right door. Girls may go out left door. 

-Girls put straw on right side "of milk .cartpn 7" "Boy's p 
left side of milk carton. ' ' ' r \ . 

^ -Use colored/objects, or different toys, have children telT you 

if the "black" color is on the right or left side of "red" color. 

-Instruct a child -to pjace a toy truck on the left side of the 
table. \ / ■ .> > . 

-Some children may.be able to follow two directions simultaneously, 
"Place the book on . the top right corner." Later increase this to. 
three or four directions. "Take this book to the round green 
table and put it on the top le^t side ," etc. ; . 

-Entourage the children to use various body positions: sitting, stand- 
ing, lying on front and back while crossing the center of his body with 
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his body, parts . » ^ . • « 

r Use words such as twist, turn, swing, away, shake, beat,^push, ■ 
pull, reach, shrug, slap, tap, stamp. 

-Provide instruction in stunts and tumbling activities such as 
"Log Roll,'' "E^g Roll,," "Angels in the snow," "Egg sit," 
._^Forward roll," VBackward- .roll ," "Human BalT," and JTangle, " 

Imaginative Gajnes--The following games offer variation in total 
body movements. ^ - ' \ ■ 

. -Play pu,lling: Have a child'who is the "horse\', pull for\vard ^ 
another child, who is the "cart", .^The child who is the "cart" 

grasps the "horse" around-ihe waist and leans backward to hol_d 

the "horse" back somewhat. "~~ ' 

. -Pushing and pulling: Have children preterid they are pushing 
^and pulling heavy loads for^vard, backwards, and sideways". 

Balancing--show the children how to do the following exercises; 

-Stand for ten seconds on tiptoe on both feet. Tnen stand for 

ten seponds on tiptoe on one /oot at a time. This can be • 
^varied.by having the children do it with their eyes -closed. 

-Stand on one foot and swing the other leg forward and backward 
and then try, from side to side. Again, vary the exercise by 
having the children do it with eyes closed. 

-Walk forward, walk backwa«rd, and cross step side-ways on a 
balance board. . ^' 

-Stand on one foot » Rdise -the other .leg to the front, to the 
side, and to the rear. ' " , . o . 

Provide various types of objects, such. aS; boxes, tables ,j. etc . In- . 
struct the child to place sides, and parts of his body nq'ar and on 
objects. Ask questions and let the child tell which side or part 
is near the objects. ^ 

Reinforce the concepts that when the pupil moves', or when the body 
mqves , or when the body position is changed, the sides and parts 
remain the same--only the directions change, 

Tasks involving stretching, pulTiiig, lifting and twisting, should be 
preceeded by> warm-up -activities , 

Games are excellent for rein forcifig the skills. Some,. suggested 
games are : ; 

-over relay ^ • - tag-the- li ve race 

.-under relay -thread the needle 

-directional passing v^: -tiptoe " , 

-beat the bunny ' . . . 

-elephant swing — cross pattern group ;' / S) 



lUTH STREET SCHOOL , 
: . AFFECTIVE DOMAIfsI PROGRAM -.^ ' " 

SAMPLE BEHAVIORAL bjUnCTTVES ' \ 

/ ^ ^ ■■ ■ * \ 

Given a ^et of paintings, the pupil wifl look at the, various types and 

" • ' ' - ■ \" 

kinds of visual expressions and develop some consciausness of color, v 

fo'rm, arrangement, and design. « . 

Demonstrate tolerance of others by dramatizing situations in which there 
are people who have ideas that are different from your owri. 

' ^ ' 4.1' 

Demonstrate the ability to (1) take turns in speaking, (2) listen to- 
others when they sp'eak, and .(3). stay on . the . subj ect while taking part 
in a group discussion or talking on telephone/ / 

Indicate recognition of arVariety of rhythms by clapping your hands,, 
skipping, hopping to the beat of the rhythm. 

After listening to a stody, identify the event's that heppened in the 
beginning, middle, and^end of the story. 



Recognize the main, idea in an oral passage that you have just heard: 
recognize the mood of. an oral passage., ' 

' ' a * 

Given a homework assignment of an "fli^ij complete outline of a picture or 
letter, complete the outline, using a finger, cr.ayon or. letter. 

Demonstrate the* p^^layground rule of taking turns in a baseball game. 

. Explore pictures on your own in '^and dut of sc.hox>i- activities by looking; 

■ • "-t * , ■ 

for books on art in the libraries . . . visiting Lhe art' museum to see 
original works of art. ^ . . . \ ■ ^ ' , 



.10. Develop an original proj ect ' that • exprt^sses your- fee ling about a specific 
Category in literature., ^ . " 

11. Develop enjoyment in lull body movement of an original 'dance. . 

} :. After defining a problem involving education tn: grcrup relations in your 

. . •■ .\ 

school, develop a plan for solving the problem. ^ 

13: Usingnmass media as resources, suggest reasons for two or .more' vieivp.oints 
^ on a controversial social issue. \, * • • . 

14. ' Describe three advantages of listening to' different , conflicting poirits-. 
""'v of viejv. - ; 

15. .DeveI*Qp a plan to overcome or reduce the prejudices ^of a group" of epeople. 

. ■ . „ ■ . V • ■ ■ ' 

16. Explain why developed grassland c-ommunities and urban communities are 

dependent upon each other. 

- - ' .• ■ ■ • ■ ■ ■ ■ ■ ■ ■. .. 

17. Identify line, -form, spacQ, color and texture in a given group of pictiires 

18. Demonstrate art: activities involving the elements-^f^design. 



19. Given a list or set of pictures,, -arrange items in the ^rder you would 
: obtain them, based on their'^necessi'ty'''^ life.— - / 

2,0. . Identify an example of work that fulfills social needs of a community. 
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UlTH STREET SCHOOL 
■ MUSIC PROGRAM 



GOALS 



GOALS AND STUDY UNITS 



^ — ■ ■■ , 

Gre.ater knowledge and fuller appreciation of Black 
music in America. 

Thorough knowledge of great black musicians and 
entertainers through a detailed study of seven promi- 
nent musicians (see list below). 

Increase proficiency *in jnusi c si ght -singing'~anlJ 
accomp'^nimentai skills. 

Awarentjss and appreciation of music of other styles, 
cultures and idioms. * 

Continue improvement of auditorium decorum and 
appreciation of student arid professional performances. 

STUDY UNITS 

' I . Instruments 

\^ A. '.Names,' sounds and positions 

B. Commonly used in symphony orchestras 

C. Commonly used in chamber .orchestras 
/ D. Commonly used in Jazz combos 

E. "'Commonly used in Rock-n-roll groups 

F. Used in the classrqpm 

II. Sight Reading 

A. Rhythm 

B. Melody 

C. Harmony 

D. , Accompaniment al patterns 

III, Negro Spirituals 

A. /^African origins 

B. Slave life songs and meanings 

C. Modernization, of the spiritual 

D. -Cospels 

IV. Classical ^ 

A.' Early corrposers 
J B.' Contemporary compose; rs . 

' • C. Famous Black singers, composers and per forme 

V. Black Musicians: their— lives and music 

A. R"i ographi cal . St udies 

B. Performance medium 

C. Place in musical scene 

■\ . D. Seven artists ^ - • 
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MUSIC PROGRAM STRUCTURE. 



•GToral Program ' v - . n 

Jr. -Chorus - 3rd aiid 4th grade students 
Sr. Ch'orus - 5th and. 6th grade students 

Instrumental Program • . 

Orchestra— consisting of string and percussion 
instruments only. 

Piano - 20 selected students from 4th through 6th 
grades . , 

Dance Pbrogram 

Modem Dance - 80 girls from 5th and 6th grade classes. 

Creative Movement - 70 students from 3rd and 4th grades 

Classical Balle,t\^ to be offered in the spring to stu- 
\^ dents from undetermined grade level 

Classroom Program i 

Assembly Sings - '.utilizing instruments,, vocalization, 
audio- visual media. Dates for the 
' following months will be set: 

. ~ ■ > 

Oct obe r ' . * * " 

— 'Deceml^er 
, February 
Apri 1 , , . 



MUSIC PROGRAM 
CALENDAR OF E\^NTS 



PROPOSED MTE 




December 11 



January 14 



PROGRAM 

Christmas Program 

Includes string orchestra, 
Jr. and Sr.=. Chorus , dance and 
drama. j 

Dr.. Martin Luther Kin^g Program 

Includes drama, Jrl. Chorus 8; 
Sr. Chorus and selected 
classrooms . 



March S 



May 22 § 23 



Undetermined 



Black American Day 

Includes drama vignbttes, 
chorus 'and chamber ^rchesitraV 



Spring Play 



Includes orchestra, drama, 
dance,., Jr. and Sr. Choruses. 

Culmination 



Chorus and dance* 



, - ■ iirm sTRiiiiT saiooL 

niPTED PROGRAM Dl:SCRIPTION 
Component: BLACK HISTORY - An Overview of. the History of Black People 

TE.RMINAL OBJliCriVE: Students will gain a general knowledge- of Black Hi.story. 

PERFORMANCE. OBvJI'CT I Vli : V. Students will gather information, trace and relate 
historical events whicli depict the history of Black People from their depar- 
ture from Africa to current events, 

IMPLEMENTATION: 

Using research areas to gather data. 

Using t!ie Atlas and Globe to locate hi stori cal settings. 

Using audio visual material, to summarize the development of Black Histor)'. 
Using ditto material to present a descriptive study of Black History. 
Paperback liistorical fiction for student en j oyment .and historical settings. 
Group discussion for sharing information and evaluation\6f historical data. 
Resource person reading poetry 'in the early di alect ' as seen in Black History. 

EVALUATION: . ' ^ 

Post Test at the end of each unit of study. XDitto material mentioned above.'): 
Teacher-made clieck sheet to appraise individual' reading of paperback books./ 
Informal groun discussion. ] 'T /" 

Student report on research accomplished. 

CULMINATING ACTIVITY: , 

Trip to Pepperdine University to see the p lay Brave Lit tie Tai 1 or . 
This activity was a. culminating activity for the entire program on Pride /In 
Our Heritage. While this play did not .s ummari ze our course content , it brought 
another dimensi on ..t o the class. On the basis of the dis cip lines learned in the 
course ,\students could evaluate the play in terms of researcli, literature 
and the role which' the Black acfors played in the ^dramatization . ■ 



Submi tted by :^ 

Joyce II.. Craft (Program Coordinator) 



r 



GIFTED PROGRAN! 

Theme: PRI DE IN OUR HERITAGE . 

Component: — BLACK HISTORY - An overview of the History of Black People. 
Course outline: ORIGIN OF BLACK PEOPLE. 

Geographical overview of West Africa^ / 

English and Slave Trade 

The Middle Passage 

Slavery in tHe States, West Indies, Latin America 
Civil War in the United States 

Emancipation ^ . ^ ^ 

Reconstruction 

Segregation 

Freedom Movernent 

Current. Problems - 
Contribution of Black People to History, Culture, etc. 

^ . Submitted by : 

. ^ ' Joyce H. Craft 
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TINU-. SGinDULf: AIDRS 





Daily 




. \ 






8:30- 
y , uu 


0:00- 
i U : jU 


11: 00 -\ 
12:20 


1:20- ^' . 
'2:10 


2:10- 
3:00 


Do.r.ahusc • 


Room 'No. 
31 


31 


\ 


53 


51 


Stuckey " . . ■ 


35 


35 


■ : \ 

37 I 

. \ 


57, , 


35 


Matthews 


■ 34 . 




.,K'./>..,K 
ft t \ 


V 52 ; 


34 


"■- Wi 1 1 lams ' .. 


25 


25 


25 


\ Nurse- ~ 




Hi 11 


Annex 


■■■ ■'■ 




\ 

\ 

\ 




Mo 1 and 


38 . 


"58 


56 


\ ■ 

V.36 

\ 

\ 


38 


Bovce 1 


56 


36 ■ 


' 38 


\ 

\ 

\ ■ 










4 


1 
1 

■ - • r ■ 

.i ■! 

1 





AIDCS: -To Team" wi th- Teache<r -A.M. Rbiidi'ng v 

■' V . ; ' -P.M. Mc^themat i cs 

■ -50°ti of time to' be spent , in .ac^,i.ve - 
participation wi th 'clu Idy or chil] dren ^ 
-Meet wi'th teacher Mon./P ,M. tolreceive' 
direction from teacher;' ,: r 

■ re : -matcri aLs needed for week 
■ ^ -center or area ol responsibi I i.ty 

- CO rrecfi on wi th Teachers plan 
to be respons i b I e fo r' Sper.f rinj^ : \ 

-diagnosis,, follow tliruugh, 
' ^ -evaluation, testing, record kecpin,i^ 

^ . -correlation with currerl^t pre-post 

test 
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TUrORING 

Guidelines With Se If-Assessment Check list 



Name, of Tutor [ . . " „ Date • .\ 

■ ' 

Directions: When you finish a tutoring sessi on, . cheipk yourse If to see if you 
remerribered to do each thing listed belowl Put a checkmark under 
, "yes*' if you did the thing mentioned. Put a checkmark under "no" 
if you did not do the thing mentioned. ^_ 



STEPS IN TLTTORING YES NO 



1. I was on time for the tutoring session. ... j/ \ 



2. I was prepared with .the materials needed. 



3. I sat beside the tutee, rather than in front 
of him. ■ 



-4.t L greeted the tutee plieasantly to staTt the 
session and talked with him about someting 
in which he was interested. 



5. I discussed with the tutee what would be 
studied or practiced that day. 



6. I looked ait the tutee when either of us spoke, 



' 7. I spoke slowly and clearly. 



1 waited for the tutee to answer each ques- 
tion asked or complete each exercise given. 



9., For every correct and complete answer, I^^told 
the tut.ee. his answer was correct. 



10. I praised the tutee when he gave the correct 
answer. 



11. I praised the tutee for trying. 



127 I corrected the tutee 's wrong or incomplete 
answer. 



,15. I set a good. example for the tutee by paying 5 V^' 

attention to the work, and showing him that I 
liked the siibject matter, .j 



14. I was pleasant and tri^d^to be helpful through- 
^ out the session, especi ally when the tutee did 
not seem to learn or understand. • 



15. Near the end of the session, I reviewed with 
the tutee what he had learned during the 
session and praised him for having worked 
hard and learning. ' . 



16. I told the tutee when we would work together 
again . - " . ' 
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TUVORI N n SHSS I ON OBJ i:CT I VliS 
WITH ASSHSSMl-NT GIKCKLIST 



■ A 



Nfinie of Tutee 



Behaviors to be i: valuatecl. 



o 

in 



03 



u 
(/} 

+-> 

CO 
CO 



E 

> 
o 

a. 



01 



A. Behaviors related to altitudes 
and aclnevcment in the, subject 
n^arter of the tutoring^: 

1. The tutee expresses pleasant 
feelings about the subject 
matter.. ' -^'1 

2. The luroe works persi stent ly 
, in tlie subject .matter. 

3/ The tutee works with 

independence' in the subject 
matter; ' , 

..4. The tutee works on rhe' - 
subje-ct matter of the 
tutoring at other than 
regularly scheduled times... 

' . 5 .* The tutee att ains concepts 
" and::irkills of the. subject 
matter we T.!^ 

6. Tlie tutee scores well cn. 
criterion and/or teacJier 

made tests . 

7. The tutee performs class 
activi-ties well in .the 
subject matter of the 

t ut oring. _ ■ 




) 
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. '^'^itoring Session Ohjv^^t'ir'VQ^^jVith Asscssnent Chec k 1 i s_t 



Behavior's related to motivation and- 
self-direction durlno the tutoring' 
'"S'e-s-s-i-onsj^ij^ 

1 . The t Lit ee comes t b'jtho t ut or i n }i 
s e s s i on . on t i mc . 

2, 1'he tutee pays attention to the 
tutor and the work t o. be done. 

3. The tutee brings any ma>terials * 
he needs to the tutoring session 

4, The tutee continues t,o work *^dur- 
ing each sess ion . 
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IIITH STREET SCHOOL 



Standards 



or Noon and Recess Playground 



One area that needs considerable improvement is the chi Idren's behavior, while 
on the playground at recess and noon. Anyone who has done yard duty knows the 
^"''"^rob.Lemsj^ disorganized games, children wandering around the playground, lava- 
tories furi"-of--chi^ldren, children in the halls, children out of their areas 
playing on the apparatTis-r-clja^sses continying to play after the bell rings, etc. 



\ Teachers must see that the following standard's^are^adhered to; 



2r 

\ 



3. 

5 

4. 

5". 

6. . 

\ 7. 

8. 

9. . 



The teacher will walk the class to the play area and see that the game 
is properly started. 

On Friday afternoon teach the games for the areas assigned for' the com- 
ing weeki (See. the sheet in the handbook showing which games are suitable 
for each area.) ■ ^ 

. • ■ ' •■ • /■■ 

:\ Select reliable tea^. captains. Captains shal 1 report to the teacher for 
\ appropriate action thosb who leave the play area, . . - 



Children should use the 
is no reason for large 



lavatory, before the bell rings,. However, there 
groups of .children leaving the area to go to . the 



lavatory. The captain may allow a few at a time, to leave the area. 

If children are properl)^ trained, there is v^.o reason for whole clashes, to ♦ 
stop and use the lavatoijies after the hell rings, ' 

Teachers will be held re'sponsible for chi Idren found out of the play ar6a. 

If for some reason a child, can't participate in the game, he-is to sit on 
the "bench in the play area.__ 



No one is. to leave the area to go pray"on the apparatus, 



Vyhen the bell rings , . class^es must immediately stop, play and line up rn 
their assigned p laces . Teachersi::a:re expected_to pick^ up ttieir classes 
-then -•'^not 5 minuter, later. - - : 



.JO. The te.acher is responsiblie. for teaching the games during PhysiVal Education 
V^' T^t^inie..^ proper rjules to avoid children making up their' own, (See* 

\ /j^;^^^^ ;to play the game,) 



. ^l%":V^^I:et::ts te children about ^cleanliness and thereby encourage them not 

V-;;;^^jt^^ papers and trashj ofi the yard* Make yodr . class responsible for • 

-J.^;4%avrng their area and the yard in general c 1 e an . 

i>v ' ■ ~ " * ^ ' 

|_>12. Choose a dependable ball helper and let him go a . few minutes early so_ the 

, t^.^H is at the area, when the children arrive. At noon, the ball helpers^ 

■ _^ are rieleased early, so they^ can get' the balls and have them waiting when the 

^. teams get to the areas, ^ ' A t 



LOS AN.Gr:Ll-S CITY SQIOOL DISTRICT 



jDiv. of Instr. Se,rv. • 
"•■^--8.1.11; let'in -^o. EC-.3 
HOMEWORK- 
. (New Fi le^nieaaTVi^)--^^^ 

■ Jt 
Septemberf 3', 1963 * 



Division of Instructional Services Bulletin No, HC-3- 
TO: 



FROM: 



Administrators of Elementary Schools 
f'^ ATTENTION: ALL^THAGHERS 

Associate Superintendents of 
\- Division of Elementary Education and 
Division of Instructional Services 



SUBJECf: . STATEMENT OF' POLI a. FOR HOMEWORK 

IN THE LOS ANGELES CITY ELEMENTARY SQIOOLS 



The following statement of~^poLi^cy and procedures for homework 
for pupils in the Los Ange les City"*^E*^leme.nt^ary Schools has been 
prepared jointly by the Division of E lement at^''''R4y,cati on and 



the Division of Instructional jServices, 



The curriculum: consists *of all learning experiences gyided by 
'the school. Study outside, the class room, is part of a pupil's 
; educational program.. ' 

The following principles direct homework-, assignments :j 

1. . Homework is related to classwork and to the/goals 
of the .Course of Study for E lementary Schools. , • 



2, 
3. 



Homework emphasizes "quality rather than/^quantlty . 

Hom'ework $=hould be consistent with the grade level 

> and maturity of the pupils. 

, . ■ . ... ■, \ 

Homework as.,signments sho.ulS'^^Fe purposefui arid' 'clear, 
based on an analysis of the needs of the group \an;d 
of the in di vidua 1 pupi r. . ■ ' .* 



Homework begins in the. Ijindergarteri and shall be increased in 



intensity as the pupil moves -upward i n the; grades 



(0\mR> 



Instr, Sorv, No. H03 

SUCr.liSTliD TINO- SaiEDlJI.t-: FOR IinN(l:i\'ORK 



^-3-63' 



The fO'l lowing; is a guide for schools in developing a time schedui?. for'homework 
based upon the statement of policy of Lbsl-An^eles City Schools, \ 

■ ' ■ ■. .. " ■ ' ^ i •■ 



■GRADl: 



TINO:\ ALLQI'MIiNT FOR ASSIMNMIiNTS 



Kindc rgarten 
Grade One 



No specific amount of time is, sug^q'sted 
for homework at. these levels, * 



Gra'de Two 



Grade Three 



10-20 mi nutes > ■ one or- two days a week 



15-.25 'minutes , two days a week 



Grade Four 



iS-30 minutes^, two days a week 



Griide Five 



20-30 minutes, two or three days a week. 



Graxl^S-i-x — 



/ 



y^O—ipinut-es .,--i:ivree t'o four day s....a.^ week' 



No homework assigned y6n 
week-ends or'.hpli da)^^ 



ncoj' 



^S^CO^'DARY TIME ^QW.mi B ^ 



(Presented for Your Information) 



Grade Seven 



1/2 to 1 hojjr per day,, 4 days a week 



Grade tight*. 

■ / ' 



'1 ho'^ir' 1 0 1 1/2 hoars per day, 4 dj^ys/week 



Grade^'^^N i ne 



1 /o 



2 hours per day,, 4 days per week 



. / - 

Grades ten. - twcl ve 



2 to 3 hours, per day, 5 days per week 



*■ Junior and Senior lii^th Soliool Graduatiofi Reniii rem&nts and "Curri culn. 



136 1 Re vis i on Los Angeles City Schools; 
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Inst r. Serv. No. l:C-3 ■ 0-5-6.3 

' llOMl'WORK. 1,S PlIRPOSliiaiL W!ll:N /VSSUiNLDTO PUPILS IN ORDIiR TO: 

M;ii nt ai n\ and' ext cMid"",aood study habits devo Poped in the classroom 
■ Strengthen fundamental skills ' " • 
«, . l)evelo|.T responsibility .for corn]) let i n^j tasks when due - ' 

Provide ppp^ortuni t Ics to iipplv work-study and referenco skil l's 
Provide opportunities to en^^ja^^e in creative projects and self- . 
di rected acti vities 



Till: PRINCIPAL'S RI;SPON^^ I B 1 L fTV IS TO: ' 

■ ' ■ ■ ' 

ftiscuss the homework policy vv'itir teacliers 

IX?velop \vfith teachers,, a homework program adapted to the school 
Imp lement the .hoii\e work program 

lnter]^ret the homework policy aiid program to parents 
J Maintain a continuous evaluation of the homework programV^^ 

TllH.;rHAGIHR\S WiSPONSl IH LITY IS TO: ' 

Provide assignments related t'o classwork 

Make available books and materials required for tLo assignment 
Miii-ce certain, that pupils understand the assignments and the 

reasons for'the^M ^ ■ 
Teach necessar/- st udy and w6>^k skills 
Check and evaluate t'hc homework 



THO PUPIL'S RESPONSIBILITY IS TO: 

Be sure that he understands and knows how to do the assignment 
Have necess ary materials at hand 

Take care of and return school books needed at home 
Follow study techniques' out lined. ?by the teacher 
App 1 y mi d p r acti i ce s k Is ..1 e am e d i n c 1 as s / 
• Stri ve for the best quality of work^ of whi cH he is capable 
Complete and return assignments on t\m (... 



THL PAWiNT'S RJiSPONS I BI LITY IS TO:. 

Provide the child with a quieten 1 ace | and adequate time to do 
. ■ ■ . .homework ' - i " - ■ . ' . ' • 

Hn courage the child to do his own/ work ■ " 
LncoLirage th^ use of good study "habi t s and thc"coinp let i on of 
ass i gnments ' , ■ *. 

■ Insist upon the proper care tind /ase of books and .mate rials^. 



RJP : vgb 
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lirni STREET SCHOOL 



Consolidated list of instructionar Materials 



For infomitit ion regarding IGO niateri als , contack Dr. W.ll. Si(pc^,/R. § D. 



Center, 1404 



Regent Street, Madison Wisconsin, 53706 



: MATERIALS ' 

Sullivan Pre-reading and Math Prograin 
( charts only] * 

Early Explorations 

Pcabody Language • Deve fopment Kit Level 1 



Merri 1 1 M^ith 



Sk i 1 1 Tapes 



Cont i nuous Piro gross Laboratory 



'apes' 



f ndi vi dual i z 
Matheniat i cs 



.^d Math Cards (AA ^/BB) 
Laboratory Cards 



Language'Mas ter Arithmetic Prograni- 
CardH 1 390 

Se 1 f-Tcachi ng Ari thine ti c 

Math Wonderful Records of f'actjs 

Programmed Math - Sullivan Asjjociates 
Program 

Modern School Mathematics Structure 
and Use-Overnead A^isual 

Tangromath 

Pattern Blocks 

■> ■ . \ ' 

CuJ sc,n.ai-re Ro^ds and Task Cards 

1. ' : 
MacMillan Math Activity Cards 

Developmental |Math. Cards 

Ge.aiai-ocks- 

Set of iMiunbersj 

/ 

Math Workshop llevel A 



"Elementarv School Mathematics Book 1 



PUBLISHER 



Sul li van 

Denoyer-yCebhard't 
Ame-ri ca(i. Guidance Service 
Charles E. Merrill 
■Educational Progress Coi-p, 

S' nger/ Random House 

I 

/ 

McCunnick - Matliers 



Bell § Howell - Audio Visual 
Pr^oducts Di vi s ion 

■Scholastic Book Services * 

John ih Caddy - .Canoga Park 



_. j^^.-~-:j'Cali forni a State Department 
/of Education • ^ 



Houghton MifflLn Co. 

Creative Publications, Inc. 

Great i ve Pub It Ccit i ons , Inc . 

Cuisenaire Co. of America 

Ma_cMillan Co. 

Addison - Wesley (Canada) 
Ltd. Webster Division 

McC^raw Hill Book .Co. ^ 

L. W . S i hge r Co . , ""Inc . 

Encycloppdi a Bri tanni ca 

Addi son-Wes ley Pub. (!o. Inc. 



mati;ri Ai.s 



HJBLlSmiKS 



Learning about Measurements 

Learn to" Fold - Fold to Learn 

lilemcntary School Mathematics 

Mathematics Around the Clock 

Making and Using Gra|")hs and Nomographs .. 

Mirror Magic 

Prograjnmed Math-Sul 1 i Vtin State Series 
- Basic Addition Book One 

Advanced Addition 

Subtraction 



Mult ip 1 i cat i on 
Division 
Fractions 
Decimals 
Measurements 
Duplicating Masters 



Book. Two 
Book lliree 
Book Four 
Book Five 
Book Six 
Book Seven 



iv 



Book Oight '^'*^| 
.it 



"The Six Wonderful Records of Facts" 
3 sets, two records in each scv 

Imperial Primary Math Skills 
(Reel, tapes , 1 ) (Cassette, 1) 

Imperial Intermediate Mat h.Sk ills 
(Cassette, 1, 40 lessons, 40 tapes) 

Individualized Mathematics " 
(Dr^i 11 Practice Kit) 

Simple Scales (Invicta) 

Counter .Ba 1 an ce Fractional Units 

Scholastic Program of Individual 
Arithmetic Instruction 

F.ducat i onal Sensory P rogram , Tapes 

Trundle Wheels . ." 



Franklin PubHsliing Inc. 
Franklin Publishing Inc. 
Addi so)^-Wes ley Pub 1 . Co. ♦ 
Franklin Publishing Inc. 
Franklin Publishing Inc. , 
Franklin Publishing Inc." 
, Sul li van. Press 
Sul I i van Press 
Sullivan Press - 
Sullivan Press 
Sullivan Press 
Sullivan Press 
Sul livan Press 
Sul li van Press 

SuM i van Press ^ . . 

Houghton Mifflin 
John D, Caddy 

Imperial. InstriictionaJ Learning 

Imperial Instructional Learning 
■ . IT--- 

Singer m Random House . . 
Math 'Media * 

■ 1 . ■ . 

Math Modi a _ 

Scholastic Hook ' > , 

(ulucational Development Center 
Math MeJi a 



17.0 



MMliRlAL S , . 

Chalkboard Cbmpas;5?bs 

. 

Chalkboard Protractors 

.■\. 

Abacus 

Attribute Blocks 
Geometric Shapes 
Try Task Sets 
Pattern Blocks 

o 

Geometric Figures and Solids A 

Ti c Tac Toe * , . . 

Kount-N-Kube 

Plastic Counters 

Wooden Pegs - . 

P i aget Program 

l-arly Childhood Discovere\' Materials 

Starting Out With Pictures 

S. ' R. A, Re^ading^ Lab 11a 

S. R." A. Reading, Lab lb 

S.-R.' A.- Black History ^Ki t 

Spectrum MacMiilan Reading 

Audio' Reading Progress .Liiboratory 

Target Blue Structural >\nalysis Kit 

Listen 5 Think Lessons ';" Lev. C t'j D 

Reader's Digest Skill Builders 

Con-trolled Reading Study jjiuide Film 
Strip,s. ■ Lev. -'-J^^; L 

Ideal "Vowel Tapes 

Phonics We- Use (Learning Games) 

Word Games .\ \ . ) ■ 



PllBLISIILRS 
Mdth Mcdi a 
Math Media 
Houghton Mi f f 1 in 
Hducationa I Development Center 
Webster 

Noble and Noble Publishing ■ 
Mjcraw-Hi 1 1 

Creative Publishing Inc. ^ 
Check! ine 
Mi Iton Bradley 
Milton Bradley ■ 
Milton Bradley 

American Scieace^'S Engineering 
The McMi 1 I i an Co 
Harper 5 Row Publisher's^. ^ 
Science Research Associ ates , Inc 
Sclefice Research Associates, Inc 
Sci ence Research Associates, Inc 
'The MacMi 1 Ian Co, 
nducat i onal Progress Co rp. 
Field l:ducat i onal Pub I i cations / 
F. I). L./McCraw-Hi 11 . ' . - 

Reader's Digest Services,'- Inc. 
F, n, L. /McGraw-Mi 11 

Ideal Co. . 
Lyons i:i Carnai^an Inc; 
Teacher. I)i?ve loped " ■ . 



MATli RIALS 



^UBLISIH:!^- 



Aialio Reading Progress 
Du; . Phonics IM^actico Progress 
Language Love lopmcnt P rogram 
Bowmar Primary Reaclir.g Series 
Ideal Charts (initial 5 final con.) 
Focus on - Sc 1 f- Awareness ■ 
S.Y.Li. Liducational Multi-Media 
Our Children's Heritage 
Primary Reading Program 
i<i t A Language 
Listening Ski I Is Program , 
•Li St en and Do ' " 

Reading Lab la * * \ 
First Talking Story Book Box 
A B C4s 

Creative Reading Pi^ograjii Level 1 

First Talking Alphabet Part 1 

First Talking .Alphabet Part 11 

B.i^iS. Series ' . 

The-Child's Worl'd, Foldout -Scries ■ 

'lales by Rudyard ' R ip 1 ing ! 

Target Yellow Field Reading Ski 1 1 Program 

Getting Ready to Read 

Speech - to-Pri nt Phoni cs" 

Learning Letter Sound Pilmstrip . , 

Hdge 11 (Mathematics and Ecology) 



Rdlicational Progress, Corp. 
Harcourt Brace 5 World Inc. 
Scientific Research Assoc. 
Bowinar 

Ideal School Supply Co. 

Scienti f ic Research Assoc. 

Singer ^ ■ 

Storytoons , Inc. ^ 

I mperi al. I ns tract ion a 1 Learning 

Ginn ' " . 

Scienti fic Research Asst)c. 
' Houghton . Mi fflin 

Scientific Research Assoc. 

Scott, Foresman ^ 
-Black 

Harper Row 
■\Scott, Foresman ■ c 

Scott, Foresman 

Scientific Research Assoc. 

Scj enti fi c Research Assoc. 

Scientific Research Assoc, 

FitJd Educatiohai Pub. 

Houghton Mifflin 

liarcourt- Brace/ § World, Inc. 

Houghton Mi f f^l in 

■ '^'c^a?. . ■• ■ • •■■ ■ 

^Learning Achievement Corp. 



MATERIALS ^ 
Consonant Ki t B ■ « 

Clii Id Craft How and Why Library 
Pacesetters for Reading 
• Indi vidual i zed- Readi ng Kit/ Grades 1,2,3 
H To>rchl ighter (Ind. Reading Kit) 

Modern Arithmetic Series-Grades; 1,2 
' Developing" Number Cxperi ence-Ki t A 
Owl Books 

J Wonder Why Readers v 

Bowmar Reading Incentiv'o Prograjn 

Rheem 's ;Remedi al Readi ng Prograjn • 

Spelling 5. Learn ing Games 

Word Building Cassette Tapes 

.Show and Tell 

^.;Fun with Rhymes, Opposjtes, ^Beginning 
.'^Sounds:, 

Kindergarten Manipul ati ves . . ^ 

First Grade Manipuiat i ves 



■ PUBIJSHI:RS 
Ginn and Company 
Field lint , Kd. Corp.' ' 
Troll Associ ates 
Scholastic 
Har])er Row 

iMcGraw Hill ^ 
lldlt, Rinehart'-f, Winston 
Holt, Rinehart 5 Winston ■ 
Holt, Rinehart § Winston 
Bowmar Record Inc. 
Rlicems . - 
Lyons 5 Cam ah an 
Ideal 

Genei^al Electric 

IristriJcto — 
Educational Reading Service 
Educational Reading Service 



SUG(;!:ST10NS VOU PAWiNTS. OF ABUi GIlLnWiN 

, ' ' i 

by .1 ohn Ciiirt i s Cowan 



They are still children. They need love hut controls"; attention but discip- 
line; parental mvojvement, yet trninin.t' i n .se J f-depfendence and responsibility 

fiiniDhaSLS on early verbal expression, reading, discussing ideas in the presence 
of children, poetn* c'uul music arc all valuable. Parents should read to child- 
ren. There should be an emphasis bv parents on doing well in school. 

■ f ' 

'Parents can see to it that the gifted child age. six or. alcove has a playmate ' 
who is as able, even if he has to be "imported" from some distance/ 

'I'he role of good books, magazines and other aids . to home learning, such as • 
encyclopedias, chart^s, collections, etc., is important.- 
« ■ \ 

Parents should take the initiative in taking able children to museums, art\ 
galleries, educational institutions and other historical places -where 
col lections .of various sort's-'may enhance background learning. 

' . . ■■ . ■ ■ ■ 

Parents should be especially careful not to "shut up" the gi ftetl child who ° 
asks questions. 1 n part i cular, lie should not be s colded for ask iongV The 
parent may, however, insist that questions not be asked at inappropriate 
times, cind he may "requi re the child to sh arpen' n-r- reph rase the questi.on so 
as to cl^ari fy it.^ .Somet i mes qiie'st I ons should., not be an.swe red completely, 
but the'reply should itself be a ue st- 1 oiTs wh i ch sends the child into some 
larger direction.' IVhen the parent 'cannot ajiswer the tjuestions., he should 
\di"rect the ch i ' d to a resource that can. ^ ■ ' / .v. 

There's a difference betwepn push i rig and intellectual stimulation. Parents 
should' avoid "pushing" a ch i 1 d i n,t o re.adi hg , ' "exhib i t i n g" hi m before others 
or 'court ing. luidue publicity about him.,; On the' qth^r hand.: parents should 
seek in every way to stimulate and wi.dcn the child's mind, through suitable 
experi.ences in hooks , recreat i on , travel. and the arts.- 

■rhe gifted chJ Id usually has a wide ai^d versatile range of interests , but' 
he may. be; so'mew:hat less able to concent rate, on one area for a long time. • 
Parents siVou Id encourage chi'ldren who h ave.. hobiu es to follow through on 
them, to j^ian and strive for creditable performance imd for real nuistery,. 
rather thanX'going through" a lot of hobbies' or collections in a short time. 

Parents shoal cTvavoi d di rect . or indirect -or unspoken' at t i t udcs that fantasy, 
pri gin al i.'ty , unusual ({uesfions; i mag i n ary- p 1 aymates , or oi.it of tiie .ordinaiy 
ment a 1 processesXon the' part of, the clii, Id are-bad, -different or to be dis- 
couraged. Instead of laughi ng at the cli i Id, Paugh with him and seek to develop 
his- sense of humorV " 

" P^;vents can avoid ovkr-st met ur'i ng, chj, Idren's lives so tliat tlie>' don't have 
any. . f ree • t i me . Someti^mes j^arents are concerned that gifted ch i Idren spend / 
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some time in watcliing TV or,, reading comic books. Whi le they should not 
spend all their time doing so, they cannot be expected to perform at top 
capacity at all times. • 

Gifted children are sometimes impatient of conventions. .Have a frank talk 
with your diild about the import ance of conventions, such as driving on the 
right hand side of the road. Then point out other conventions of polite- 
ness, manners, courtesty ^d regard for others. 

Whenever possible, talk' things out with him, especially when theipe has 
been a disciplinary lapse. He is much more amenable to rational argument 
than are many children and us^ually has a we 1 1-deve loped sens e of duty. 

Give him the stimulation of private lessons in some skill in which he ek.cel 
See that he has social membership in worthy groups. Encourage special 
experiences outside the home '-such as trave ling alone or visiting, friends 
overnight. Try to give him the chance to talk, with an adult authority in 
some lines that interest him. 

Take time to be with him, listen to what he has :o say, to discuss ideas 
with him. 

' / 

Be a good examp,le yourself, and try to find worthy adult model figures r of ' 
both sexes outside the family for him to _know. I'./' 

Sifl^p-ort the' sdi'ooX efforts to plan for able children. Help to interest the 
PTA in the problem. Support study groups on gifted children. Encourage 
cooperative endeavors among other parents . , 



' area b ; ' . 

"Couseling and Psychological Services . 
March 2 7, 1973 . 



UlS ANGlUeliS IINIFIIU) SQimi DISTRICI* 
Admi/i i St r:it K ve Zone H 



il Itli St reet School 
lb 31) ]\. 11 1th Street 
Los Aiiyc les Ci\] i f\ 



Dear 



Our mi (l-year Te adic r PaiT?nt .Confc rences- wi 1 1 he 'hcld^from .Innuary 16", to 
.1 ajViu-^ry 26 , 197?), " . ' ■ ^ 

I have sclicdulcd w conference vv'ith you {ind vour child for 



Den' 



• Date Time ^! • . ' 

■ ^, ■ ■■ 

! am lookiniJ fonvarc! to mectinti y.Mi. p.t t!iis time. ' 

Please indicate below if this t i mo J.s .^^onvenient f\^r vou and retur:' Thi^ 

. - -.x . v V 

tear-off- to '"sch 00 1 with a- our child.* . i- ' 



Sin CO re I \' , 



Teacho r 



(Tear-nf f ) 

fMease com))lete and rot urn to roo m 



( Oie ck oneV ■ ^ 

The time you suj'gest is convenient. 
. The time is not convenient, and I would prefer 



. ^- . Hiite ^ 

at ^. ' ■; 1 

lime . " ■ ■ ' c 



CliLld's name -,!'arent 's Nanio 



The Conference Interview 
■ ' Pointers 

- . " ■ . 

1. J^eVitew the pupi 1 ' s record before tlie interview, 

2. Schedule the conference in a setting of privacy and comfort. 

3. ^^ . Greet the pjirent in a friendly, normal'manner. . 

4. Use a "warm-up" topic to open the discussion. 

5. Explain the puri^ose of the conference (if this has not been done by 
other means) . ^ . . 

6. - Make mental notes for further investigation. 

7. ^ Select the pupil's .strongest attribute. Th.is will serve as a cu- 

shion for the less complimentary information-, if any. .^^ 

8. When conflict occurs between the school's observations and those of 
. the parents, stop to analyze the underlying reasons, ^ • 

9. Avoid, giving advice; substitute instead an analysis of the sit^aation 
1[\. Summarize the analysis of the' child's progress. 

11, Plan next; std'ps which will include -^an assignment for the parent and 

the scho^. It is usually advisable to ask the parent to offer his 
"suggestions before offering possib le alternatives. , 
12 » The conference should always end with a , fee ling of cooperation and. 

assurance.that the door is open for possible future meetings - 

' . ■ . , «• ■ - _ , - *. I ■ - , ' ■ 



Mat ch:,^aymond N'. , Guidance Servi ces .in the [ilementary School, 
Wm. e. Brown 



El 



I^arcnt. Conference .Summary Slieet 
(Jan. 16 - Jan. 26) . 

Teaclier ; Room Grade Enrollment . s 



l\a rents contacted 



P a re n t s re s p on d t n g 



Parents ^'ai J ing to resj)pnd 

Pupil Conference! Record mai led to parerfts 



Teadiers, plejise comf)lete and return to couselor*s office^.hy, Januaiy 26, 1973, 

■ ^ * Parent Confe rence Summary' Sheet 
. (Jan . 16 - Jan. 26) 
Te adie r^ 21; Room Crad.e ^l:n ro^lJment 



P a ren ts. cont act e d 



Paren ts respond! n^^ 



Parents fai lin.i;^ to respond 

upi 1 Confe rence Record mailed to, parents.. 



A 



' 0 -< ' 

reacliers-, p'lease complete 'and return to counselor's office by Jcinuary 2b, 1975 

^ ^Parent Confe rence Summary Sheet ; • ' 

■ .(Jan. 16- Jan. 26) \, * v.-.....-. . 

Teache r ' •• . . Roo m > G rade H nrol Iment 

Parent s .cont acted ■ . . * 



P a re n t s re s p on di n g_ 



*arents failing to respond_ 



Pup-i.4__Con feren ce Record mai ]cd to parents 



Tenchers, please compiefera^ return to cdunse 1 or ' s of fTce b\' .1 anuary 2b , . 19 73 



Najne 



Math. 



One Hundred L;ic\/entn Street School 
1530 liast 1 nth Street 
Los Anyclcs, California 90059 

" '"''^ 'Uni t 



Pupil Conference Record 
Academic Achievement 



S^t rands 


Has iMade 
improvements 


Needs to 
improve 


Not Applicable" . 

ski 11 to be int ro 
r'uced ?it later da 


Numbers and Operations ^ 








Geomct rv ' i 








Measurement 


i 






Applications of MVthemat i cs; 








Statistics- and Probability ( 








\ Sets 








■\ Functions and Ciraphs 








\Locical Thinking 








' problem Solving ' > - • 








\- ■ . ■ . ■ ^ ■ y ■ i ■ 

AttUtudes and Behavior ^ / j . 

\ . ■■' ■- ■ . ■ ■■ ^ : ^ ■■ . • ■ • ■ . ■ ■ : . 


^ . ; 


Cortsi stent, ly 


. 'Usually/ 


^ Sc Idom = 










■ Works to best of Ability 


■ 1 






•■ . -.- \ . . 
-Shows Apurooriate Behavior 


i 







^^.SpeCidl Parent-Teacher Plans or Suggfes;tions" 



Teacher 



Parent 



■\ .Date of Conference 



'AT llOMIi LliARNINd ACTl VlTlliS 



/ I 



Rending; Lat^uinciG, Writinji, Speaking, Li^steninii, Ari tliinet Tc , Spellinii 



1 (ip 1 c 

-a Iphabct 



Act i vi tv 



\irent wi 



■ C^fi 1 1 d w i 1 1 



/ 



/ 



Keco.fcj?! i zili ntj (Inines may Ijcnin )v*ii i J,c travel^ Participate in.^amC?s, " 

lettci* iiaiDcs . in^in car, taki iV^/wa Iks-, oi' -Iclentifv specific letter/s 

/ cooking," sucli^ as^/ / " from among many.. / 

. ■ -watch for out-of-state/ ^ -Make up own gaiv>es , . sucn ,as 

■ . licenses an read p 1 ate - ^ count every Toyota wijch * 

\ -read sti'cet and traf/fic signs license that hecins with "; 



-phon 1 cs 



I dent i fy ihg 
letter sounds 



-vocahul a rv Re a d i n f o r 
development enioyment' 



Speaking . 
"Writing 
- Li St en i ng 



^e leph on i nu 



name let ters . ■ , 

-read labels on, food, name 
letters 

-on di reet i on f rom^teacter , 
help chi Id revi ew consonant 
and vowel s ounds,. • ■ ' 

-provicfe ^materials - newsjlap ■■ 
p e rs , . ma g a z i ne s , p ape r , ' 
crayons , ^ g'Tuc . ' 

-check .work or- assist to"''get 
St a rtcd . , ' \. 

-Take cM Id to li'hrary. ' 
-Get! a personal card.* 
-S i gn for ch i 1 d* s card.. ~ . 
-Check out books for personal ■ 

reading, 
-Talk about the story with 

chi Id, 

-Assist\(gbi Id witli skills' of 
checking ' books in and out and- 
of 'ocating, bopks by topic ,\ 
and number, '» 

-Teach cli i Id .I'cspons ib j I i ty of 

caring for books. . 
-Check out books for reji^di-ng: 

w i th chf Id 



Develop answeriNig pattern .such 
as : "lie 1 lo, ilal 1 's home'.' -John 
speakint', KTio'.i^ calling please 
Just' a moment. . May 1 take a 
message? lie (shel is not here. 
Thank yoii. noodb>'e.," 

--I^rovlde "Oppo rt:ruii tT es - for--c — clej-i-ve-rv' 

tQ perfoi*'Ti t ask . « ' 
-Provide !)ad and pencil for 

message' wri^t i ng.. ' .* ' 



P. or N or R , ■ et;c . 



-Make a collection of 
.t h i ngs • begi r]n ing or endr' 
ing with owe s'dund. 't' 
- 1 .1 1 u.s t rat e pi ctures of . 

things with one^begin-- 
. ning or en'cling sound." 



Ciioose books on ii i s " ' 
level and that are fun -.^ 
t o re ad . ' ' 

\Msit library regularly. 
Read to pthers. . 
Share, intefe"st i hp books 
wi th .c lass-.-;^>v- 
■Use ribfary\^;s:k i 1 I s . 
Li lust rat e l\ook,s vi a . 
pi.ctu7*e^ , cr,eati ve poems 
' St ories . * ' 




turns at being 
an s \\j'e r i n g^' 's e c ret a ry ; 
-P.o 1 low t hrouph by 
ca-.i^ i np. pe rson to 
te/le'phone or writing 
mess a.i? e • f o r later 



Topic 



Activity 



Parent Wi 11 : 



<3 



Speakipg.. ■ Holding a \ 
Listening . conversation 



AWrit ing 
Spelling 



Spelling 
Writing " 
Reading 
Listening 
Arithmeti c 



Develop greeting, patvtem. for 
visitrors , ' such as: (After 
checki-ng identity with parents) 

.•'Please come irt. Sit here and 
1^ will get my motljer (father)'/ 

^May I take your hat (coat)?" ■ 
"My* name i s/ J ohn , " "I go ' to 
• : ' ^ • ' . school ." ' 

■"I- am, in the , grade/' 



Set standards of making writ ten 
:response for gifts or other 
acts of kindness . " 
• 0 -Provide paper-, pen , ' envelopes , 
' • arid' st amps . . " ] ^v. 

-Assist with content of mes- • 
sage, - , 

-Provide di ctionary .to check 
spe 1 ling, ^ ; ' ^ ^ . 

Making weekly - Provide opportunity for child 

grocery list to'^record groceries needed. 
Outdoor, p 1 anting' Provi de ^mat e ri aTs for^, writing, ' 
Cooking ri.casurin'g, and planting. 

Height and ■ - /'Provide opportunities for child 
weight chart^'s^'to perform practical activities 
J- . Give'qui cki|e mental' dri ll/ on 



Writing thank 
you notes or ■ 
letters' 



basic arithmetic facts. 



/ 



Take turns at answer- 
ing door, ' ' - ^ . , 
"-Learn to, -ask, "IVho 
is it, please?".'' and ' 
cKisck .with parents " 
before opening dooft 
-Talk \yith visitors 
until parent's' enter, • 
'Spe ak .1 nte I li-geril ly 
^ in answer; t o a ' " ° , 
^question., ' Listen 
^attentively to' visitor 

Recall what person" * 
gave gi f t . 
-Decide . wh at IS 
* important tOMvrite, " 
^"'-Use proper form for _ 
letter writing. . 
-Spell wordB properly 
( Use d i ,'c t i ori^y i f 
necessa'ry.) y 

Listen to items asy 
pai^rent names js, 
-Spell and wril 

correct ly each \t'!em, 
-Read grocery adSi."^;\ 
" - Read recipes and \^ 

learn how to measure. 

accurate. ly. ' ■ ■ 

- Learn t o read' the - - 
yard stick and se^aleS; 
■(b:athi^oom)^ / ' ' . 

>^-Read and folf'bw- -l-^i^^^ 
directions care fully 
on .seed package / • j ^ ! . 

- Us e b 35 i c ari t h mgt'i c" 
' e.ski lis. ■> . 



Art Sponsor - Arrange 
chi Idren 

Collectors for Charity 



For local stores, banks, and libraries tQ ex{ii.bit 
' s *art ■ work . ' ' i ^ • 

Collectcand mend books ,\lTia^azlnes , and ^ames f or . 



di liSt ribut i on throuj^h local ag.encie^. 

Community Liaison Personnel - Recomm(^nd nei.qhborhood personalities for a 
Community Hall of Fame. ■ Stories written by children ..can be 
featured in school newspaper. 

Deputies for Cleaner Communities ^- Make ' anti- li tter posters to be displayed 
. ,in neighborhood stores . They may write to the .local sanita- 
^. ■ tion department' to request the placement of additional litter 
*' caiis . ■ ' " 

^Library Promotor^- May encourage more use of the local library. 

. a^. Interview the librarian. , \ 
b? ^ PuDlicize special exhibits. ' " ^ 
c. Arrange for a tour, through local library. 
' . , d; . Help to "advert ise"'^new books, old favorites, magazines 
and recordinos, ' ^ - ■ 



Trip Consultants - Investigate the- neighborhood and prepare a neighborhood 
directory. Include: 

a. Past andyofesent history of the community. 
: —h~: ;Transpoft &t ion and communication ^faci'li tiers . . ' 

c. Services for protection, health, and recreation. ; 

d. ^ames..„, and .locations ;of stores that sel^I, repair and . ' 
^ , . ^ . servi ce -commodities . 



Resource Cart Operator - Collect magazines , pamph lets , pictures clippings , - 
■ . .equipment and :>lides centering around a theme. Examples: 

a. Hobby Wagon b'.' Special Book Exhibit 

c. Plant Cart ■ \ d. . Interesting PLaces on Wheels 

: ' v. / . , ' , / - . ■ 

Thought-Provoke rs - Se^. up school contests witli questions and act! vit ies , 

j" ■ such as : --^ ' - - ' ■ 

■ ■ ' : ... • f : .• : :.. ■ . ■ . • ' ■ - 

a. Solve the . s cience . formula. . - 

' ' , b. Wlio- is the M>'ster>' Guest? (A picture of a famous'^person- / .* ■ 

aTity can be' shown weekly.) - * ' . 
■ c, ..How ' many . beans are in the^Jar? ' ? 



TEACIUNG AIDES AND. MATF.RIADS .FOR HOME USE 



y 



Item name and number 

^ ! '■ '■ \ 

Atlcii t i on an d S u[\t r a ct i on 
Wliee Is 1 



i 



Miilti factor 
iMath-0-Mati c 



Nfult ipl i cati on and Division 
Wheels o 



Th e. IV i n ni n g ou ch 
Tic-Tac-Tbe 
Visual 'I'utor 
Tower Puzz le 
Tangramath 



Crossword. Puzzles EJementan' 



Skill 



A 1 1 Numbe "f Facts 



Mult i/p li cat ion ■ Fact\ 



One for each l^.rpcess\: 
A;ddit ionl Subt ractioi\, 
Multipli^bati on 

Al 1 Num]|Lr' Fatbits 

Mu 1 1 i p l/i ca t iori" 

Additi on ' 

■ ■/ ■ - 

j 

Multip|li cat iOn Facts- 

Lc^i cd 1 f h j nk i n g 

- LogicL I Thinking 

READING 

■ i 

i 

Hn ri ch ment 



Magic Cards 

Final Consonants ,//.2722 
Consonant- Blends and Digraphs j~l^2752 
Vowels " •#2742 / 



Manufacturer 
Mi It on Bradley .. 

London Enterprises 
Peter 5 Paul 

Mi Iton Bradley 

^ Ideal 

Check ling 
Visual Tutor 
• Creat i ve Pub li cation 
Creative Pub I i cation 

Ideal 
Ideal 



Classification --Opposites --'Sequences 071'2 



Rliyming Pictures'- for Peg Board /^2694 
'"'^Ob jects'^that "PJiyme/ ■ /■ 
Building Letters / 
.• -p. Lower Case Letters 

Capital Letters : . ■ ■ ■ 

Kinestheti c Trace the Letters Card 

'P. _eption Task Cards . /?79 15 , : . 
Peg Patterns I 
Make aMVord ' ■ 
- ■ Letter Forms I 

Make a Shape . ; . . 

. ■ • 1 . ■ . 

Vowel. 'cards 

Consonant cards - • . » 



Ideal 



Instructo Educationa 



Ideal 



Idea 1 , 
.Do'l ch 



i83 



4 



Te/ichjn^ Aides and Materials, cont, 
Read! ntj 



Item Name aiul Number 



Skill 



Reading Readiness (jcimes 1 2 \ 

P opp e r:' Wo rds ( B as i c . S i pjVt V o c ab u 1 a ry ) 



Ph oni c Rummv ^2 156 



New Phonetic Drill Cards 
^A-Word Blends 
'B-Word Prefixes 



C-Sy 1 lalvle Flip Cards 



Sets - A,B,.C,l),b. 
^2 209 



Manufacturer 



Dolch . 



Kenworthv 



Kenworthv 



Places where the teaching aids and materials may be obtained: 



Educational Materials S Supplies Neely's 

5950 South Broadway 

750-5011 

ESSCO Educational Supply Co. 
2825 East Gag^- Hun ting t,on Park 
583-7541 

School Service Co. ' 

647 S. La Brea ' . . 

933-5691 V ■ 



ERIC 



— 184 



